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CHAPTER I: 

THE RESEARCH PROJECT 



j 



A. Statement of the Problem 



The particular aim of education, per se, is to provide for optimum physical, 
social, emotional and intellectual growth and development of students based on 
their needs and interests. When considering the educable mentally retarded student, 
there is much evidence to indicate that learning ability is generally impaired and 
that unusual difficulty may occur when such learning is applied to normal standards. 
Although physical education is usually included within the curricula afforded the 
educable mentally retarded student, little has been done, through research, to 
ascertain whether or not specific class content, methods and procedures would be 
inherent in such programs. 




Therefore, this study did undertake three special types of physical education 
programs, for educable mentally retarded boys, to determine which type, if any, 
could be most advantageous. 



B. Related Literature 



Although definitions are numerous, it is basically agreed that the educable 
rentally retarded student will possess an intelligence quotient of from fifty to 
seventy-five j will measure below average age performance in academic achievement 
and motor performance; will be able to learn on a limited basis; will achieve at 
least minimal occupational adequacy; and be potentially able to become a worthwhile 
member of society. 







Due to the incomplete backgrounds on the part of so many of these students, 
performance levels on an individual basis become significant. It is also contended 
that the educable mentally retarded students need particular help in the areas of 
social adjustment, self-discipline, good health habits and success-type experiences. 
These, in addition to educational provisions based on need, interests, abilities 
and desirability, point toward the need for special education. 



When being concerned about the three areas of achievement pertinent in this 
study, it is found, first of all, that the bulk of the research has occured in the 
area of motor ability. These studies have centered on a comparison of educable men- 
tally retarded students with those of so-called normal ability. Despite the belief 
that there are marked individual differences in the ability to learn gross bodily 
motor skills it has been ascertained that normal children are superior to the 
educable mentally retarded on a variety of these skills. A number of other studies 
h&ve given impetus to the theory that motor skills and intelligence have a very 
definite relationship. These more recent studies tend to disprove much of what had 
been believed by leading authorities prior- to 1955 * • 




In physical fitness, "normal” students, again, have generally been superior 
to educable mentally retarded students of like chronological ages ; however, much 
less research is available in this particular area. 



The area.- of social adjustment, it has been determined, constitutes one of 
the major goals in the modern education of the educable mentally retarded student 
It is further contended that such adjustment is contingent on many r tner factors, 
the acquisition of motor ability and physical fitness not withstanding. 



When considering implications for specific program development and/or justi- 
fication, several definite recommendations appear to be outstanding. 
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A structured program of physical education for the educable mentally retarded stu- 
dent, it is believed, can contribute to greater appreciation and participation in 
activities that are relative to such a program. However, upon determining these 
activities, it is quickly pointed out that there is a definite lack of any factual 
type evidence to support the choice of same and that such selection has been almost 
entirely based on those activities taught to the so-called normal student. 



Quite practically^ it j.s determined that class size for the educable mentally 
retarded students, when taught as a specific group, should not generally exceed 
eighteen. When viewing methods and procedures, per se, good planning, self-direction, 
careful selection, familiarity, gradual progression, variety, simplicity, success, 
praise, encouragement, visual aids, patience, motivating factors, repetition, evalu- 
ation, participation, guidance and others are given avid support. The theories of 
reinforcement, as they relate to learning, and the presentation of semi-concrete 
materials as opposed to those of an abstract nature appear to be all-important when 
dealing with this type of youngster. 

In concluding this portion, the literature clearly favors physical education 
for the educable mentally retarded student, presents much concerning their defici- 
encies when compared to normal students, and offers numerous suggestions for pro- 
gram planning. On the other hand almost nothing has been done concerning the educable 
mentally retarded students as they might react and/or compare when exposed to exper- 
imentation in physical education without the normal students being involved, 

C, Objectives 



1, To develop three types of physical education programs; 
a* The play-oriented physical education program 
b. The skill-oriented physical education program 
C, The free-piay activity physical education program 



2, To utilize reliable evaluative instruments in determining achievement levels 
of 110'''' educable mentally retarded boys between the chronological ages of ten 
and fifteen in 

A. Physical fitness 

b. Motor ability 

c. Social adjustment 

3* To present the three types of physical education programs, via instruction 
for a period of fifteen school weeks involving three experimental groups at 
each school. 

To determine achievement levels in physical fitness, motor ability, and social 
adjustment of the three experimental groups at each school following participa- 
tion in the physical education programs. 



5* To compare the respective achievement levels of the three experimental groups 
at each school. 



6, To determine the following null- hypotheses; 

A* The experimental groups participating in the play-oriented physical educ- 
ation program will not show significant gains concerning achievement levels, 
b. The experimental groups participating in the skill-oriented physical edu- 
cation program will not show significant gains concerning achievement levels . 

This number includes the boys utilized in both the Pilot Study and the Major Study. 
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c# The experimental groups participating in the free-play activity physical 
education program will not show significant gains concerning achievement 
levels. 

d. The play-oriented groups will not differ significantly from the skill- 
oriented groups in terms of achievement levels. 

e. The play-oriented groups will not differ significantly from the free-play 
activity group in terms of achievement levels. 

f. The skill-oriented groups will not differ significantly from the free-play 
activity groups in terms of achievement levels. 

D. Population 



1. Numbers and 5ouitt.es: 

The population of 110 educable mentally retarded boys between the chronological 
ages of ten and fifteen were made available by four institutional schools in 
Massachusetts and Rhode Island. 



School 


Lo cation 




Number 


Dr. Joseph H. Ladd School 


Exeter, Rhode Island 


(Pilot Study) 


16 


Paul A. Dever State School 


Taunton, Mass. 


(Pilot Study) 


12 


Walter E. Fnrnald State School Waverly, Mass. 


(Major Study) 


52 


Wrentham State School 


Wr e nt ham, Mass. 


(Major Study) 


30 



In procuring the population it was clearly understood that the "educable" boys 
would be determined as such by school officials based on that school's underly- 
ing criterion. It was also agreed that any boy presented for the study would 
under ordinary circumstances participate in the regular physical education 
program offered by the respective school. 

2. Groups: 

The educable mentally retarded boys presented by school officials with the 
exception of those boys at the Ladd and Dever Schools, were placed in one of 
three experimental groups via the "random table of numbers" technique. In 
doing so for the fifty-two boys at the Fernald School they were initially 
listed alphabetically by number. The first number selected was placed into 
Group A, the second into Group B, and the third into Group C. The fourth num- 
ber selected then was placed into Group A and the selection continued until 
the three groups had been formed. The same procedure wqs followed for the 
thirty boys at the Wrentham School. 

At the Fernald School there were three groups numbering eighteen, seventeen 
and seventeen and at the Wrentham School there were three groups of ten. 

In the pilot study it was not possible, due to scheduling difficulties and/or 
numbers to utilize the "random table" technique of selection. Rather, the 
twelve available boys at the Dever School, between the chronological ages of 
ten and fifteen were designated as the Play-Oriented Group while the sixteen 
boys at the Ladd School were divided as randomly as their schedules permitted 
into the Skill-Oriented and Free Play Programs. 
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Although it was originally stated that the groups involved in the major study 
would be randomly assigned to a specific type of program this was not possible 
in the true sense of the word because: 



a* Scheduling within the two schools was not flexible* That is to say 
that groups at Fernald and Wrent-ham once they were selected had to 
be scheduled by school officials at a definite time* 

b* The restricted scheduling during each of the three days (Monday, 

Wednesday and Friday) had to then be adjusted to the availability 
of the Research Assistants, the number of available teaching 
stations, the distance involved between the two schools and finally 
feasibility in terms of transportation via automobile* 

E* Development and Evaluation of Programs 

First draft copies of the three types of physical education programs were 
developed prior to September 10, 196£* The material for these programs was ultimate™ 
ly selected and arranged on the basis of related literature and as a result of 
numerous observations , The rationale concerning each type of program is briefly 
explained in the following paragraphs* 

1*' .The Skill- Oriented Physical Education Program was developed primarily with the 
emphasis on progressive skill development through constant drill and practice. 
The class organization was to be formal and time allotments for roll-call and 
personal inspection, warm-up activities, the instructional class and culminating 
activities were established* The proposed content consisted of progressive 
basic skills which were related to fundamental motor development, skills and 
skill sequences leading up to participation in modified games of soccer aid 
volleyball and progressive individual stunts, tumbling and apparatus activities. 

2* The Play-Oriented Physical Education Program was developed with the emphasis 
on organized play- type activities. The class organization was to be semi- 
formal and play-type activity was prevalent. Skills inherent in the activities 
were to be explained and demonstrated by the instructor but not practiced by 
the student. Time limitations for roll call and personal inspection, warm-up 
activities and the participation phase were established. The proposed content 
consisted of low organizational games and activities, related lead-up and/or 
modified games of soccer and volleyball, and organized play-type activities 
involving individual stunts, tumbling and apparatus. 



3* In the Free Play Activity Physical Education Program activities were to be 
selected by the boys themselves. These were to be group activities or if the 
situation demanded they could be activities involving only the student. Skills 
inherent in these activities were not to be explained, demonstrated or practiced. 
Time allotments for roll-call and personal inspection, warm-up activities and 
selected activities were established. 
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Jury Techniaue - The programs described above were submitted to a jury of seven 
experts each of whom was actively involved in the area of physical education and/ 
or mental retardation. These persons were requested to critically judge the 
respective programs and to suggest any changes, additions or deletions that 
they deemed necessary. Revision was to be considered upon the recommendation of 
two or more jurors or upon the recommendation of one juror and one or more mem- 
bers of the Doctoral Committee* 

The changes, additions and deletions that were subsequently adopted appear in 
Chapters III, IV, V and VI along with the respective programs. The members of 
the Jury and the Doctoral Committee are listed under the Personnel Section. 
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F. Research Assistants 
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Three Research Assistants were selected to actively :ach the three types of 
physical education programs. These men at the time of their selection were act- 
ively engaged in seeking an Ed.M. Degree at Boston University. In each case, 
their field of specialization was in the area of physical education. In the study 
they were referred to as "instructors." This did differ from "regular instructor" 
a label given to the men regularly employed by the schools involved. 



men were trained so that they were able to teach one of the three pro- 
grams. They spent numei >us hours in active study and/or discussion with the 
Principal Investigator and made several trips to the Fernald and Wrentham Schools 
to observe the students in a regular physical education class setting. They 
observed various phases of the Pilot Study and actively assisted the Principal 
Investigator in testing and/or teaching procedures. Each Research Assistant did 
teach at least one class hour during the course of the Pilot Study. 

G. Pilot Study 

A pilot study was held which involved twenty-eight boys from the schools at 
Exeter (Ladd) and Taunton (Dever) respectively. The study involved testing, pre 
and post, and experimentation with many aspects of the various type of physical 
education programs. It served as a primary training s ess ion for the research 
assistants to become more familiar with the educable mentally retarded boy, the 
testing procedures and with the type of program which they would be teaching. 

The Principal Investigator taught each of the pilot study classes except when 
they were taught by the research assistant. Twelve class hours were spent with 
each of the three groups. That schedule appears below: 



Date : 


School: 


School: 




l/ii/66 


Ladds Distribution of uniforms 
and experimentation with warm- 
up activities, class organization, 
and basic types of formations. 






1/5/66 


Dever: (Same as Ladd Above) 






1/6/66 


Ladd: Administration of Latchaw 
Test, aided by two research 
assistants and one graduate 
student. 






1/7/66 


Ladd: Administration of the MHPER 
Battery assisted by one research 
assistant. 


Dever: Administration 
Latchaw Test aided by 
research assistant. 


of the 
one 


1/11/66 


Ladd: Presentation of SO Classes 
I and II j beginning of Free Play 
Activity 






1/12/66 


Ladd: Presentation of SO Class 
III; second class hour for free- 
play activity 


Dever: Presenta bion of 
Classes I and II. 


ro 












Date : 



School: 



l/lU/66 Ladd : Presentation of SO Class 

IV; third class hour for free- 
play activity. 

1/19/66 Ladd : Presentation of initial 

class hour in soccer; fourth 
class hour for free-play activity, 
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School; 



Dever : Administration of AAHPER 
Battery aided ty one graduate 
assistant. 7 ' 

Dever : Administration of PO 
Class in, observed by one 
research assistant. 



1/20/66 



1/21/66 



Ladd : Experimentation with tumbling 
activities with SO Group; continua- 
tion of free-play which also inclu- 
ded tumbling activities; one 
research assistant observed and 
worked specifically with social 
adjustment rating techniques. 

Ladd : Experimentation with volley- 
ball skill drills; continuation of 
free-play activity which was admin- 
istered by a research assistant. 



Dever : Presentation of PO Class 
IV. The class was taught by 
a research assistant. 



Dever : Experimentation with 
play-oriented activities 
involving the balance beams, 
rope skipping, dodge running, 
and throwing the softball. 



I/2I4/66 Dever ; Experimentation with play- 

type activities relative to volley- 
ball. Observed by one research 
assistant. 

Dever : Experimentation with 
play- type activities relative 
to volleyball and soccer. One 
research assistant observed 
while the other aided in 
teaching. 



1/25/66 Ladd: Experimentation in tumbling 
and apparatus with both the SO and 
FP groups. One research assistant 
observed while the other aided in 
teaching. 



1/26/66 Dever : Experimentation in play- 
type activities relative to 
tumbling and apparatus. 

1/27/66 Ladd: Administration of the Latchaw Dever : Administration of the 
Test assisted by one research AAHPER Battery assisted by a 

assistant. research assistant and a 

graduate student. - * 



1/28/66 Ladd : Administration of the AkHPER Dever : Administration of the 
Battery assisted by three research Latchaw Test assisted by 
assistants. three research assistants. 



* Because it was not always possible for one or more of the research assistants 
to ac company the Principal Investigator, other graduate students in physical 
education were asked to assist when necessary. 
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H. Final Revision of Physical Education Program s 

Following the completion of the pilot study final revisions were made, where 
necessary, in the various programs. Aiding the Principal Investigator in this 
endeavor where members of the Doctoral Committee. These revisions along with those 
made ty the jury and/or determined via the Pilot Study are' found in ’’program 
changes” which appear where applicable in the following four chapters* 

I. Personnel 



1* Principal Investigator 

Royal Goheen: B.S., 1957, North Dakota University* Ed.M., 1961, Boston Univer- 
sity. Mr. Goheen currently is an Assistant Professor of Physical Education at 
Boston Bouve College, Northeastern University. 

2* Doctoral Committee, School of Education, Boston University 

a. Arthur G. Miller, Ed.D. (Sponsor) 

Chairman, Department of Health, Physical Education and Recreation 

School of Education 

Boston University 

765 Commonwealth Avenue 

Boston^ Massachusetts 

b. Carl E. Willgoose, Ed.D. 

Professor of Education 

Department of Health, Physical Education and Recreation 

School of Education 

Boston University 

765 Commonwealth Avenue 

Boston, Massachusetts 

c. Burton Blatt, Ph.D. 

Chairman, Department of Special Education 

School of Education 

Boston University 

765 Commonwealth Avenue 

Boston, Massachusetts 

3 . Jury Members 

a'. Mr. William Frary, Special Assistant 
Division of Special Education 
Massachusetts Department of Education 
200 Newbury Street 
Boston, Massachusetts 

b. Dr. Bill Ray Gearheart 
Director of Special Services 
Cedar Rapids, Iowa 

c. Dr. William Goldman 
Director of Special Education 
Fitchburg State College 
Fitchburg, Massachusetts 
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d, Dr, Marjorie Latchaw 

Department of Physical Education 
University of California . 

Los Angeles 2h, California 



e, Mr. Joseph McKenney 
Director of Physical Education 
Boston School Department 

15 Beacon Street 
Boston, Massachusetts 

f, Dr, Julian Stein 

Department of Physical Education 
University of Rhode Island 
Kingston, Rhode Island 

g, Mr. Harold Woodward 
Department of Special Education 
School of Education 

Boston University 
Boston, Massachusetts 

Research Assistants 

a, Richard Garey: B.S., 1965, Boston University; Ed,M,, 1966, Boston University, 
Mr. Garey presently is employed by the State of New York. 

b, William McKe own: B.S., 1965, NortheastemUniversity, Mr, McKeown is 
presently employed by tha Malden, Massachusetts School Department, 

c, William Willoughby: B.S., 1957, Morehead State University (Kentucky); Ed,M,, 
1966, Boston University, Mr, Willoughby is presently employed by the Quincy, 
Massachusetts School Department, 

J, Testing 

1, Physical Fitness: This is defined as the "gross physical capacity for activity." 

The AAHPER Youth Fitness Battery^was utilized aa the instrument of measurement 
and included the following items, 

a. Sit-ups 

b. Pull-ups 

c. Shuttle-run* 

d. Standing Broad Jump'**' 

e. 25 Yard Dash'**"* 

f. 600 Yard Run-Walk 

g. Softball Throw For Distance 



I 
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2, Motor Ability: This is defined as the "present and acquired ability to perform 

skills of a general or fundamental nature exclusive of highly specialized sports 
or gymnastic techniques," The instrument utilized was the Latchaw Motor 
Achievement Test.^ 

a. Basketball Wall Volley 

b. Volleyball Wall Volley 

c. Soccer Wall Volley 

d. Repeated Softball Throws 

e. Shuttle Run 

f. Vertical Jump 

g. Standing Broad Jump 
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Each boy was tested prior to his participating in one of the three types of 
physical education programs so that achievement levels in the above items 
could be ascertained. 






3* Social Adjustment: This is defined as "the ability to get along with others 

and to exhibit desirable standards of conduct within a physical education class 
setting," The evaluative instrument utilized was the Lowell Social Adjustment 
Index? co is is ting of two forms, each of which contained ten specific items. 



Positive Behavior Trends 
Form A 

a. Enters heartily and with enjoyment 
into the spirit of social intercourse. 

b* Frank, talkative and sociable, does 
not stand on ceremony. 

c. Self-confident and self-reliant, tends 
to take success for granted, strong 
initiative, prefers to lead. 

d. Quick and decisive in movement, pro- 
nounced or excessive energy output. 

e. Prefers group activities, work or 
play, not easily satisfied with 
individual projects. 

f. Adaptable to new situations, makes 
adjustments readily, welcomes change. 

g. Is self-composed, seldom shows signs 
of embarrassment. 



Negative Behavior Ti ends 

Form B ! 

a. Somewhat prudish, awkward, 

easily embarrassed in his ,j 

social contacts. :j 

b. Secretive, se elusive, not j 

inclined to talk unless spoken j 



c. Lacking in self-confidence and 
initiative, a follower. 

d. Slow in movement, deliberative 
or perhaps indecisive. Energy 
output moderate or deficient* 

e. Prefers to work and play alone, 
tends to avoid group activities. 

f. Shrinks from making new adjust- 
ments, prefers the habitual to 
the stress of reorganization 
required by the new. 



h. Tends to elation of spirits , seldom 
gloomy or moody. 



g. Is self-conscious, easily 

embarrassed, timid or bashful. 



i. Seeks a broad range of friendships, 
not selective or exclusive in games 
and the like. 

j. Hearty and cordial, even to strangers, 
forms acquaintanceships very easily. 

TOTALS 



h. Tends to depression, frequently 
gloomy or moody. 

i. Shows preference for a narrow 
range of intimate friends and 
tends to exclude others from 
his association- 



j. Reserved and distant except to j 

intimate friends , does not 
form acquaintanceships readily. ,j 

. TOTALS 

-*-American Association for Health, Physical Education and Recreation, Youth j 

Fitness Test Manual, National Education Association, Washington, 6, D.C. 



^Latchaw, Marjorie, "Measuring Selected Motor Skills in Fourth, Fifth and 
Sixth Grades," Research Quarterly , 25: ^39-^9, December, 195^* 

3 Cowell, Charles C. "Validating an Index of Social Adjustment For High School 
Use." Research Quarterly , 29:7-18, March, 1958. 
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The boys were evaluated on the basis of this instrument following the seventh 
class hour by the regular instructor of physical education and the principal 
investigator. 

# The shuttle-run test items appearing in the first two instruments* were . 
administered differently. 

*** The standing broad jump which appeared as an item in both instruments was 
administered in the same manner and thus was given only once in this study. 

/Hf« The AAHPER Test Battery called for a Fifty Yard Dashj however , adequate apace 
was not available and the Twenty-five Yard Dash was administered instead. 

Presentation of Physical Education Programs 

The instructional period inclusive of time necessary for pre and post testing 
involved fifteen school weeks. Specifically each type of program was taught for a 
total of thirty-nine class hours (13 weeks). The classes which were structured for 
one clock hour were taught on a Monday, Wednesday and Friday by the research assist 
ants. A complete explanation of the three types of programs is contained within 

Chapters III, IV, V and VI of this report. The schedule which was followed appears 
below. 

1. Daily lime Schedule 

8:00-9:00 A. Mr, at the Fernald School Play-Oriented Group 



Free -Play Group 

9:00—10:00 A.M. at the Wrentham School Skill— Oriented Group 

10:30-11:30 A.M. at the Wrentham School Play-Oriented Group 

Free-Play Group 

1:15-2:15 p.M. at the Fernald School Skill-Oriented Group 

2« Schedule of Classes 



January: 31“ 

February: 2*"* l/ 55 "* 



Class I for each of the three programs 
Pre-testing 



7 * 9 11 



lit 16 18 



March: 2 k 



■*** Social adjustment forms were completed 
following the seventh class hour. 



7 9 11 



lit 16 18 



21 23 25 



28 30 





1 



April: 



1 



it 6 7 



Mays 



11 


13 


15 ( 


18 


20 


22 ( 


25 


27 


29 


2 


h 


6 


9 


11 


13 


16 


18 


20** 


25 


26 


27 ( 



Completion of instructional program 
21 23 25 26 27 (completion of post-testing) 



L. Post-Testing 



Each student was tested at the conclusion of the instructional programs to 
determine achievement levels in the same items which have been previously presented, 
A complete report of the results appear in Chapter VII# 



M, Treatment of the Data 



1. The groups at the two respective schools were not combined but were treated 
as separate entities. 



2* The performance on each item was recorded in terms of the raw performance and/ 
or score as was true in the social adjustment index# The analysis of variance 
statistical technique was then employed to determine whether or not there were 
significant differences, at the 5$ level of confidence, concerning the per- 
formance of each of the six groups following completion of the post-testing 
period. 



3. The analysis of co-variance statistical technique was then utilized to determine 
whether there were any significant differences, at the level of confidence, 
concerning the specific types of groups and/or physical education programs at 
the two respective schools. 



li# The statistical outcomes are stated clearly in Chapter VII# 
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CHAPTER II 
PILOT STUDY 



The Pilot Study was conducted from 3 > 
schools involved were the Doctor Joseph H. 
the Paul A. Dever State School in Taunton, 
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January through 28, January, 1966. The 
Ladd School in Exeter, Rhode Island and 
Massachusetts . 



At the Ladd School there were sixteen boys (l6) involved whose ages ranged 
from ten years and two months (10-2) to fourteen years and eleven months (lli-ll). 
These boys were placed into two groups via a limited random selection method with 
one being designated as. the Skill-Oriented group and the other as the Free-Play 
group. 



At the Dever School there were twelve (12) boys ranging in age from ten years 
and eight months (10-8) to thirteen years and ten months (13-10). These boys were 
designated as the Play-Oriented group. 

The twenty-eight (28) boys were all of the educable mentally retarded boys 
that were available whose birthdates occured between October 1, 19^0 and May 1, 195>6. 
Three boys, other than the sixteen which were utilized at the Ladd School were 
dropped because of severe physical and/or emotional handicaps. Two additional boys 
were dropped from the group at the Dever School because of misunderstandings regard- 
ing their qualifications. Both of these schools lacked an organized program of 
physical education at the time of the pilot study. 



Each of the three groups met separately with the Principal Investigator for 
a total of twelve class hours (60 minute periods inclusive of shower and dressing 
procedures) which were scheduled over a four week period. Each of the three 
groups was administered a pre and post test in the American Association for Health 
Physical Education and Recreation (AAHPER) Youth Fitness Battery and the Latchaw 
Motor Achievement Test. Administration of these two instruments on a pre and post 
basis involved four of the available twelve class hours and left eight class hours 
for the purpose of program experimentation. 

Minor alterations were made concerning some of the test items as a result of 
the pilot study. Much valuable training and experience was gained by the three 
Research Assistants who were trained for the most part during this same period of 
time. Specific changes which were made in testings procedures are stated below. 

1. AAHPER Battery: 

a. Sit-ups: Both elbows will contact both knees simultaneously. 

b. Shuttle-run: The tester is to give constant verbal assistance in terms 

of what to do as confusion does exist. 

c. 600 Run-Walk: Because of distinct differences in ability laps must be 

carefully counted for each boy. 
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2. Latchaw Motor Achievement Test: 

a. Time limits for practice trials were increased to fifteen seconds rather 

than the ten seconds originally alio ted, ' 

b. Vertical Jump: The student was not asked to jump up and "grab" but rather 
to merely make contact with the highest possible strip. Many strips were 
pulled down until this innovation was enforced. 

c. Shuttle Run: See AAHPER Shuttle Run above. 



3. Cowell Social Adjustment Index: 



a. The words, "social intercourse" were omitted in item number one under 
positive behavior trends. The words "the activity" were put in their 
place. 

b. The words "in his social contacts" were omitted in item number ore under 
negative behavior trends and "while participating in activity" was substi- 
tuted in their place. 

Complete daily lesson plans and parts of others along with definite techniques, 
formations and warm-up activities were experimented with concerning the Skill- 
Oriented and Play-Oriented groups. In doing so each of the three major divisions 
of both programs was included. As a result, several changes were made but not 
before they were accepted by the Doctoral Committee. Such changes are specifically 
noted along with "program chmges" found in Chapters Three through Six. 

The Free-Play group was allowed, for the most part, to function just as the 
program outline specified. Both the "majority rule" and the "individual student" 
concept were utilized with jhe former being far more effective. Certain activities 
and/or techniques were induced, particularly in tumbling# so that problems could be 
ascertained relative to the major study. 

In' each of the three programs enthusiasm was evident and each group was 
obviously benefitting from their respective experience. Specific highlights of 
the Pilot Study included findings relative to: 

a. Equipment 

b. Success 

c. Competition 

d. Oral counting procedures 

e. Frustration 

f. Fear 

g. Unsupervised free play 

h. Grasping of techniques 

i. Disciplinary measures 

j. Interest span 

k. Motivation 

l. Personal dressing habits 

m. Health habits 

n. Warm-up activities 

o. Anger 

p. Attention span 

q. Intentional breach of discipline 
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It was of great interest to observe that even following such a short instructional 
span the large majority of the twenty-eight educable mentally retarded boys did 
improve and/or remain the same regarding the tests in Physical Fitness and Motor 
Ability. The greatest improvements were noticed in running events (shuttles and 
the dash) and the standing broad jump. It was of interest to note that in both 
of the shuttle^runs and the standing broad jump that the concept was difficult for 
these boys to grasp during the initial attempts. In both the pre and post testing 
the standing broad jump was administered twice and in most cases the boy performed 
better during the second trial. 

The absentee-rate and reasonsfor same were carefully noted. Illness led the 
list of causes which also included "absent without leave", "detained", "not return- 
ing promptly from a home visit", and "transportation difficulties". Cases involving 
"illness of long-standing" did not occur despite repeated warnings from school 
officials that such could be expected. 

As a result of the Pilot Study the Principal Investigator was able to make 
numerous revisions in the physical education programs which were in addition to 
those already incorporated as a result of the jury’s earlier suggestions. Too, 
the Research Assistants had been exposed considerably to the educable mentally 
retarded child and were able to complete their training in preparation for the 
major study. 
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PROGRAMS 



Introduction : 

The three types of physical education programs were developed so that 
it could be ascertained which type, if any, might be better suited for the 
educable mentally retarded boy between the chronological age of ten and 
fifteen (10-15). 



| Each program which is fully described in the chapters that follow (4, 

5, and 6) was based on a specific premise. These were; skill learning via 
practice and drill with little play involved; playing organized games or 
| activities which were based on certain skills; and offering a free choice of 

| activity. Despite the differences in type there were aspects common to each 

I program. One of these was the technique utilized in taking roll and in con- 

ducting a brief personal inspection as it was believed that such is important 
I regardless of type and should not in any way be left to the factors of chance. 

Too, the warm-up activities were the same for each of the three programs as 
1 it was believed that at least a brief warm-up involving particularly the large 

! muscles of the body was advantageous and should not be ignored. The emphasis 

on leading these activities was, however, different as the instructor led each 
time for the Skill-Oriented Program while students were allowed to assist the 
I instructor in the other two types of programs, beginning with the ninth class 

hour. 

It was following completion of the warm-up activities that the programs 
differed markedly. This becomes very evident as each program is presented in 
subsequent chapters. 

B. Phases Pertinent to All Programs : 

1. Warm-up Activities: The following warm-up activities were originally 
included, or were added as a result of suggested changes by the Jury, 
or due to findings of the Pilot Study. It should be noted that each 
warm-up activity appears in sequence o With the exception of those 
utilized at the outset, the sequences consisted of four and/or five 
consecutive class hours. Therefore, each activity appeared two or three 
times during the course of the study on a revolving basis. 

I a. Head, shoulders, knees and toes: 

[ The boy follows verbal directions 

j which begin with touching the head, 

j then the shoulders, the knees and 

j finally the toes. If the group is 

\ able the progression can be done in 

\ reverse order. 

\ 

'j 

j b. Arm Circles: These too are de- 

1 pendent on verbal directions from 

| the instructor. Usually the circles 

j go from very small and progress to 

jl very large. It is best to continue 

[; this activity without allowing them 

f to stop. 
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c. Scramble: The boys are told to go to 
a definite position and remain there 
until a command is given to change. As 
a result of a Jury recommendation it 
was determined that a boy should not go 
from a standing to a flat-back 

postion. The usual commands are; "feet”, 
"seat”, "knees”, "back", "tummy" and"side". 

*d. Raise Up On Toes: The boy simply raises up 
on his toes at the count of one and drops 
down on the count of two. Verbal direction 
of "up "and "down" can also be used. The hands 
are on the hips. 

e. Side Straddle Hop: The boy stands erect 
with his hands at his sides. At the count of 
one he claps his hands straight above his 
head and his feet spread apart. At the count 
of two he returns to the original position. 
The "clap- slap" technique with no verbal 
count can also be utilized. 

f. Squat Thrust: This is a four- count move- 
ment. On "one" the hands go directly to 
the floor; on "two" the legs shoot back so 
that the body is in a high push-up po- 
sition. On "three" the legs come back under 
the body and on"four" the boy comes back to 
a standing postion with hands on his hips. 

**g. Modified Push-up: The boy pushes up from the 
knees and not the toes. The hands should be 
directly under the shoulders and the count is 
"1-2". "Down-Up" can also be used. 





h. Windmill: The boy stretches his arms out 
straight, at right angles to the body, and 
parallel with the floor. At the count of 
"one" he touches the left foot with the 
right hand while the other arm goes into 
the air like the two were tied on a pole. 

On a count of "two" the arms come back and 
on "three and four" they go to the opposite side. 

i. Running in Place: The boy runs in place with 
the emphasis being to stay "on the toes" and 
to keep the knees high. The instructor should 
alter the pace. 




j. Lift-em-and-Spread-em: The boy raises his legs 
away from the floor approximately twelve inches 
and then spreads the legs apart. He then moves 
them back together and drops them back to the 
floor. The command should be a verbal 
"lift-em, spread- em, back together, and ^ 
down". The hands should be on the floor ^ 

beside the body unless the innovation of 
patting the "tummy" lightly is utilized. 
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k. Wing- Flapper: Like the Windmill, the 
arms are raised and parallel to the 
floor. On the count of ''one" both 
arms swing sharply to the left but 
remain fixed at the shoulder joint. 

At the count of '"two" they come back 
to a neutral position and on "three” 
and"four" they are swung to the oppo- 
site side. 

*** 1. Touch Toes: The boy begins from a 
position of hands on hips. On the 
initial count he touches his toes 
without bending the knees and on 
'‘'two" he returns to the original 
position. 

*** m. Chu-Chu Train: This is identical to 

the treadmill movement which is an alter- 
nating movement of the legs. No count should cr 
be attempted and raimetics in relationship 
to a train should be encouraged. 

n. Rope Jumping Mimetics: The boys pretend 

that they have ropes and can actually be 
directed verbalxy bo attempt almost any- 
thing such as a double- jump, a triple- jump 
and the like. The pace should be altered 
by the instructor. 

o. Windmill Sitting: The principle is the same 
as for the regular Windmill activity except 
that the boy is in a sitting position with 
the legs spread far apart. He bends for- 
ward at the waist in attempting to touch 
the left toe with the right hand. A "1-4" 
count is recommended. 

Dribble-Pi vot^ Mimetics: The instructor 
simply says "let 9 s dribble" and begins 
to do so in an imitating fashion. The 
boys follow his lead. The same procedure 
is followed concerning the "pivot". 

Throwing and Catching Mimetics: 
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r. Bicycle and Kickover: The boy from a back- 
lying position puts his feet into the air 
and supports his body with the hands under 
the hips and the elbows on the floor. The 
legs then move in a peddling fashion. The 
command is then given to "kick the floor be- 
hind you". In doing so the arms should go to 
a flat postion on the floor. Verbal direction 
is necessary. 

s. Kneebends: The boy stands erect with hands 
on hips. On the initial count he bends his 
knees and puts his arms out in front of his 
body. On the count of "two" he returns to the 
original position. The thighs should be par- 
allel with the floor when the knees are bent 
and the weight should be centered on the balls 
of the feet. 
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*****t% Squat Jumps: 

♦♦♦♦♦♦ u# Straight-Leg- Stretchers: The boy spreads 
his legs wide with the hands on the hips. 

On the count of "one" he pushes his hands 
down between the legs and attempts to 
touch an imaginary or real line behind 
him. He continues this pushing motion on 
the two subsequent counts and returns to 
the starting postion on the count of "four 

v* Sit-ups (arms outstretched): The boy, on 
the count of "one" or on the command of 
"up" will touch his toes with his hands. 

He returns to a back-lying position on 
a count of "two" or command of "down". 

******* w# Trunk- Twister: The boy with his hands on his 
hips and with the upper body slightly bent 
forward, twists or rolls the body to the 
left on the count of "one", throws the upper 
body straight back on the count of "two", 
twists to the right on the count of "three" 
and returns to the original position on the 
final count. 
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♦♦♦♦♦♦♦♦ x# Push-up: From a front-lying postion and 

with the hands directly under the shoulders 
the boy raises up to an erect body position 
where only the hands and the toes are con- tv ~ 

tacting the floor. On the count of "two" or 
command of "down" he returns toward the floor 
but contacts it only with the chest. 

********y« Sit-up: This is the conventional sit-up with 
the hands folded back of the neck. The boy 
raises to a sitting postion and contacts both 
knees with the elbows before returning to a 
back-lying postion • Another boy may hold the 
ankles. The count can be "1-2" or the command 
can be "up-down". 

♦This warm-up activity was eliminated after being utilized for the initial 
sequence. For the most part, the boys were not sufficiently challenged. 

♦♦Because of Jury reaction this modified version was inserted only for the 
initial sequence. 

♦♦♦These activities were added as a result of experimentation during the 
Pilot Study. 

♦♦♦♦Because this was a specialized activity appropriate to the program during 
the first division (SO and PO) it was eliminated following the first 
sequence. 

♦♦♦♦♦These activities were eliminated because of Jury response, comments from the 
Doctoral Committee and as a result of experimentation during the Pilot Study 
******This activity was altered during the second sequence because of much con- 
fustion concerning the "how". A second boy was placed behind and the boy 
in front tried to grab his hands. 

♦♦♦♦♦♦♦This activity was eliminated following the initial sequence. Too much con- 
fusion arose and difficulty resulted as to "how" they could logically 
follow the pattern which was demanded. 

********These activities replaced modified versions utilized during the initial 
sequence. 
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2. Formations: 

The formations utilized in the physical education programs are 
J specified in each daily class plan where it is feasible to do so (see 

chapter 4, 5 and 6) a These same formations are briefly described and 
j sketched below so that the reader can become farailar with them prior 

to examining the individual class plans. 
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a* Line: Boys stand side by side with 
an arms length interval between 
each one. 

b* Open: This consists of two or more 
lines which generally face the same 
direction. This is used following 
a count-off by the boys. The 
command is "Open-Ranks”, "March" 
This command was utilized in the 
Skill-Oriented Program until al- 
terations were made (See Chap. 4). 



A ..x. >; x xxx x v x x x x . v X X X 
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c. Groups: These occur any time the boys 
are divided into anything other than 
a typical line formation such as is 
utilized during roll-call and per- 
sonal inspection. 



d. Squad or Relay: The term "squad is 
used in the Skill-Oriented Program, 
while "relay" is primarily utilized 
in the Play-Oriented Program. Both 
indicate a division into two or more groups. 

e. Single- File: This occurs when the boys in 
a squad, relay, shuttle, modified shuttle 
or relay-target formation are standing 
one behind the other and not side by 
side. 

f. Shuttle or Divided Squad: This occurs when 

a predetermined group is divided and the two 
segments face one another on the opposite 
side of a line or net. 



X X x x X 
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x x xx x 



g. Modified Shuttle or Relay- Target: This 
finds one boy facing a single- file line 

(squad or relay). X X X X X X 



h. 



) 



Parallel Lines or Parallel Lines, Opposite 
Sides: Two lines face each other with a 
given distance separating them. 
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i. Pepper: One boy commonly referred to 
as the ’‘leader" or "point man" faces 
from three to six others. Rotation con- 
cerning this formation usually occurs 
from left to right. 



j. Semi-Circle: As the name implies this 
formation appears to be approximately 
one-half of a regular circle formation. 
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k* Circle: This represents a complete 
circle formation. 



1. Divided Circle: This is utilized when 
one half of the circle is in direct 
opposition to the other for purposes of 
competition. Each team thus forms a 
semi- circle. 



m. Couples or Small Groups: This is when two 
boys as in the case of the "couple" or three 
or more boys as in the case of "small groups" 
are formed. Small groups could also consist 
of "couples". 

n. Random or Dispersed: This is when the boys 
are contained with a given area but are not 
placed into a specific formation. 



o. Team: As the term indicates, the boys are 

in a definite team formation (i.e. volleyball) 
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p. Stations: This is when the boys have been divided 
into groups or squads and move from one place to 
another on the floor in order to perform specific- 
type activities. 

3. Evaluation Forms: 

a. Daily: So that evaluation regarding the individual students and/or spe- 
cific phases of the programs could be as complete as possible, a daily 
evaluation form was utilized. This form which also served as an aoonrate 
record of attendance is reproduced on the following page (p. 21.). 

b. Special: To facilitate evaluation in terms of the techniques utilized 
during the final day of each division (class 13 of each division for 
SO and PO and classes 14, 26 and 39 in FP) a specail form was used. 

This is reproduced on page 22. 
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Type: 



Division: 



DAILY EVALUATION FORM 
Class No. Hour: School: 
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Date: 



Absent: 



”1” Indicates a slightly inferior or below average performance 
”2” Indicates an average performance 

"3" Indicates a slightly superior performance ( Circle Appropriate Number) 



Name : 



Roll Warm-up Performance-Achievement Social Adjustment Comments 
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2 .. 

3 *. 

4.. 

5-. 

6 .. 
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18. 
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SPECIAL EVALUATION FORM 
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Type: 



Division: 



Class No. 



Hour: 



School : 



Date: 



Absent: 



Place a short line through the number which most accurately indicates the per- 
formance level of the student. At the conclusion of the class hour the lines 
should be connected so that achievement can be noted in a clear and concise .-v 
manner. 



”1" Indicates a 
slightly inferior 
performance 
,, 2' 8 Indicates an j 
average performance , 
"3” Indicates slightly 

superior performance' 
Name: 
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SKILL ORIENTED PHSICAL EDUCATION PROGRAM 
A. Introduction : 

This program was presented on the premise that more could be gained by 
the educable mentally retarded boy if the major emphasis was placed on basic and 
progressive skill development, per se. Such development, it was thought, would 
more thoroughly prepare the boy in terms of the recognized objectives of physical 
education as well as to provide him with a more effective means of personally 
adapting to activities relative to fundamental motor development and attributes 
of social adjustment within a physical education class setting. 

6. Aim: 



The aim was to assist each boy in the realization of optimum development 
through activities which emphasized the learning of skills and enableed him to 
gain greater appreciation concerning the physical, social and emotional aspects 
of such activity. 

C. Objectives : 

The objectives of this program were as follows: 

1. To establish an adequate rapport between teacher and students. 

2. To establish basic guidelines that are to be followed while in the 
locker room, the gymnasium and/or outdoor playing area. 

3. To define and demonstrate organizational procedures. 

4. To teach specific skills with an awareness that: 

a. Abilities and attention spans among the students may differ greatly. 

b. Instruction must be progressive. 

c. A formal classroom atmosphere should prevail. 

d. Familiar materials and/or formations may be beneficial. 

e. Concrete proposals rather than abstract ones will probably be 
grasped more quickly. 

f. Variety in technique is advisable. 

g. Students must be considered separately and afforded individual 
attention. 

h. Demonstration, direction and illustration are essential. 

i. Problems of difficulty will be handled diplomatically and without 
threat . 

j. Praise rather than reproof appears to be advisable. 

k. Constant motivation is advantageous to the student. 

l. Repetition of skills appears to be necessary for retention. 

5. To encourage participation. 

6. To recognize success. 

D. Structure: 

1. Each individual class hour was formal in terms of organization and 
teaching techniques. 

> 2. The specific skills included during any given class hour were carefully 

A explained and demonstrated. The students were then subject to organized 

practice and/or drill-type activities to facilitate proper learning of 
and retention of these skills. 
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3. Activities other than skill, learning situations, per se, were pre- 
sented as culminating and/or evaluative measures. 

4* The following limitations were observed in terms of time allotment 
during the organizational and instructional portions of each class 
hour (clock hour),, 

a* Roll-call and personal inspection — - — - — -2 — 4 minutes 

b. Warm-up Activities « 4 — 6 minutes 

c. Instructional Class — - — -28-32 minutes 

(1) Learning of Skills (22-28 min.) 

(2) Culminating Activity ( 4 — 6 min.) 

d. Dressing and Showering — * — 18-22 minutes 

5. The class content, progressively planned on a daily basis, was pre- 
sented in three divisions which were: 

a. Progressive basic-movement skills relative to fundamental motor 
development. 

b. Progressive skills and skill sequences leading up to participation 
in modified games of soccer and volleyball. 

c. Progressive skills involving individual stunts and elementary 
tumbling and apparatus., 

£• Class Organization : Aside from the emphasis placed on continual skill learning 
and practice much importance was attached to a formal-type class situation. To 
facilitate this the study originally called for the following: 

Supplement: Class Organization** 

Step I: Arrange students in line formation and assign permanent roll-call num- 
bers from one through eighteen. 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 

XXXXXXXXX X X X X X X X X X 

Step II: Instruct the students how to count off in consecutive order for purposes 
of roll call. In doing so have them turn their head and look at the 
the boy next to them. 

StepIII: Instruct the students how to step out in open order at the command of 
'’forward march". The instructor will designate which students (via 
number) are to step out and the number of steps that each group will 
take in doing so, 

x x x x x x 

x x x x x x 

xxx x x x 

Step IV: Following the warm-up activity instruct students to close ranks. The 
command will be "Left Face, Forward March", 



X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 


X 



Step V: Instruct students hew to conduct themselves during the explanation- 

demonstration portion of the class hour which will immediately follow 
the warm-up activities. 

a. From the closed ranks postion the students will sit down with every- 
one facing the same direction. 

b. The legs should be drawn up and the arms around the knees. 

Adopted From: 

**Arthur G. Miller and Virginia Whitcomb, Physical Education in the Elementary 
School Curriculum, Englewood Cliffs: Prentice Hall, Inc., 19^3 , pp. 31-32. 
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Following the initial three weeks of instruction it became necessary to 

alter the foregoing "supplement" in the following manner and for the reasons 

stated. 

1* "Forward ]yb.rch" (Step III) was dispensed with in favor of "March", The 
connotations of the former simply gave impetus to many minor disciplinary- 
problems o 

2. There was much difficulty experienced at both schools in getting the boys 
to count and/or remember their respective numbers. Despite this, the 
method was retained throughout 0 

3* It was discovered that two lines (Step ill) were far more practical than 
three, particularly when it was also determined that the boys paid better 
attention when they were allowed to sit down in two parallel lines (Step 

IV and V) and face the instructor for purposes of explanation and demon- 
stration. 

4. Concerning Step V, therefore, the "closed ranks" position and the stip- 
ulation that the legs be drawn up with the arms around the knees were 
both dispensed with. 

F. Division I: Pro gressive Basic Movement Skills : 

1. Introduction: The initial class hour was taught at both schools on 
January 31? 1966, prior to administration of the pre-tests involving 
physical fitness and motor ability which were administered on February 

2 S 4 and This thirteen class hour division was completed with an eval- 
uation (obstacle course) on March 14, 19 66c 

2. Program Changes, Additions or Deletions.* The material below enumerates 
the specific, changes, additions and deletions which were made following 
correspondence with the Jury, the completion of the Pilot Study and final 
conferences with the Doctoral Committee. These changes were, of course, 

made concerning the original plans and are "built-in" to the plans found 
in this report. 
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Skill-Oriented Program 
Division I: 
Program Changes 



) 

| Key To Changes : Suggested By: J = Jury, C 

| 

> 

; Class I : 

Omitted walking around a circle and inclu- 
ded instead "walking backward" as a skill 
to be demonstrated and practiced. 

Added "walking forward on a balance beam" 
as 1 a skill to be demonstrated and prac- 
ticed. (J — P) 

Class II : 

Added "walking forward on an inclined bal- 
ance beam" to be demonstrated and practi- 
ced. (P) 

Class III : 

Added "walking on a raised balance beam" 
as a skill to be demonstrated and prac- 
ticed. (j — P) 

Class IV : 

"Running backward" .and "running around 
or through obstacles" were reversed in 
order of presentation. This was done 
so that running was stressed as a skill 
prior to experience with obstacle run- 
ning. (P) 

Added practice drills for balance beam 
work which had now been included, (C) 

Low speed in running backwards was 
emphasized both from standpoint of 
demonstration by the instructor and 
participation by the students, (j) 

The obstacle run should be demonstrated 
at half speed try the instructor. (J) 

Class V : 

Final review work in beam walking was 
included in drill presentation. (C) 



= Doctoral Committee, P = Pilot Study 
Class VIII : 

Two- thirds of the available time was 
to be devoted to individual rope 
jumping. (C — J) 

Class IX : 

In the dribbling drill, the boys will 
dribble to pre-determined line and then 
return by dribbling, rather than pass- 
ing the ball back. (J — P) 

The culminating activity was changed 
from "Minute Drop" which did not appear 
to be practical to "Pepper Squat". 

<P — c) 

Class X ; 

Basic passing drills including the 
bounce pass were continued. (C— P) 

Class XI 8 
No changes. 

Class XII : 

No changes. 

Class XIII : 

Arrows are to be placed on the floor 
area to indicate direction in various 
portions of "obstacle course." (J — P) 
The option of either the one-foot or 
two-foot hop was eliminated with the 
former being retained. It was deter- 
mined that too much confusion would 
likely arise with such a choice, 
the "standing broad jump" was in- 
serted in place of the"running broad 
jump. (J— C) 



Class VI : 

The obstacle run drill was included 
as a part of the practice session 
dealing with specific skills. (P — C) 



Class VII: 



The running broad jump was omitted. 

More emphasis was placed on the stand- 
ing broad jump and the ability to 
leap over obstacles. (J — P) 

Individual jump rope work was postponed 
to allow for more practice on jumping 
and leaping skills and to forestall 
confusion relative to other rope skills, 
(C— J) 
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3. Outline of Daily Class Plans: 

Day: Ob.ie ct ives : 

1. a.)To introduce formal class organ- 
izational procedures. 

b.) To present fundamental skills re- 
lative to basic motor development. 

2. a.) To continue emphasis on formal 


Specific Skills: Culminating Activity: 

Walking forward, 

backward and on Tight Rope Relay 

low balance beam 
Balance 

Walking forward, 


organizational procedures. 

b.) To enlarge the scope of activity 

relating to basic movement skills. 


backward and on low Tight Rope Relay 

and inclined beam 

Balance 


3. a.) To reinforce techniques rela- 

tive to organizational procedures, 
b.) To slightly increase the com- 
plexity of basic movement skills. 


Balance 

Walking on inclined 
and raised beam Reverse and Run 

Running Relay 


4. To continue presentation of basic 
movement skills which are slightly 
more difficult. 


Walking on beam 

Running forward Balance and Turn 

and backward Relay 

Dodging while running 


'5. To introduce techniques which gen- 
erally represent more advanced 
fundamental skill development. 


Running and Dodging 

Hopping Dodge-Hop Relay 

one foot 

two foot 


6. To further develop more advanced 
fundamental movement skills. 


Standing Brd.Ju. 

Hopping variations Follow The Leader 

Leaping 


7. To introduce variations of a multi- 
ple-movement type skill. 


Jumping over mov- 
ing object and mov- Crossing The Brook 
ing rope 


8. To continue class participation 
with specific emphasis on multiple 
movement type skills. 


Jumping 

over moving object Last Man Out 
with ind* ropes 


9. To introduce skills involving the 
use of a large circumference ball. 


Passing with one 

and two hands Pepper Squat 

Dribbling 


10. To emphasize further, selected 

fundamentals involving simple ball 
skills. 


Pa ss ing- enr ichme nt 

Bounce pass Dribble- Volley- 

Dribbling Pass-Relay 

Pivoting 


11. To introduce simple skills in- 
volving the use of a small cir- 
cumference ball. 


Throwing 

underhand Minute Drop ; 

overhand 
Catching 


12. To emphasize further, selected 


Throwing variations I 



skills related to simple ball activity. Catching flyballs Pepper Squat 





and ground balls 


13. a.) To determine to what extent the 
students will achieve in a selected 
battery of skills, 
b.) To determine the reaction of 
the students to a challenging but 
somewhat complex situation. 


Beam walking 
Running- dodging 

Leaping Obstacle Course 

Throwing and 
retrieving 
Dribbling and 
passing 

Standing Brd. Ju. 

One- foot- hop 



4. Presentation of Daily Class Plans: 

Each class plan is presented on the pages that follow. Comments relative 
to their effectiveness and recommendations for further changes or revision 



are included. 
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Skill-Oriented Program 
Division I; Class Is 
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Class Organization and Specific Formations# 

1. Roll call and personal inspection ( line ) 

2. Warm-up activities (open) 

3* Instructional Class 

Skills: a. (squad), b. (squad), c. (squad) 
Culminating activity (relay) 
il* Equipment and supplies 
a. 3, 12 ! balance beams 



Time Allotment s j 

2 --I 4 min. 
h — 6 min. 

28-32 min. 1 

(22-28 min.) ! 

( 4—6 min.) I 

j 

i 



Warm-up Activity ; (instructor Leads) 

1. Head, shoulders, knees and toes (verbal - no count) 

2. Arm circles (verbal - no count) 

3 ® Scramble (seat, feet, stomach, back, knees, feet) (do not go from feet to backJ) 



Instructional Class : 

!• Objectives : 

a. To introduce formal class organizational procedures 

b. To present fundamental skills relative to basic motor development 

2. Explanation-Demonstration : Q 

a. Walking forward /T"\ 

b. Walking backwards 0 C* 

c. Walking forward on low balance beam. a A 

3* Participation-Practice of Skills s 

a. Walkings Form three squads which run parallel to one another. The first boy 
in each group wqlks normally toward the other side of the gymnasium under the 
watchful eye of the instructor. This is repeated for each boy and individual 
instruction should be given where necessary to aid in correcting obvious fa ul ts. 

b. Backward Walkings Utilizing the same lines, practice the backward walk. Begin 
with one boy at a time in each line and then progress to the entire group 
moving simultaneously. (l/3 available time) 

c. Beam Walking; Utilizing these same groups, the boys practice walking forward 
on low balance beams. No 1 . more than two boys should be on a beam at the same 
time. (l/3 available time) 

U* Culminating Activity ; 

Tight Rope Relay : The groups form three relay columns. Each player walks heel 

and toe the length of the line and back, tags the hand of the next player, and 

goes to the end of the line. If a player should step off the line, he must stop 

momentarily and then continue. 
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Teaching Techniques : 

It is essential that the class organizational procedures be carefully rehearsed 
with the boys during the initial three class hours so that a definite routine can be 
established. 

In walking , the toes should be straight ahead and there should be a free swing 
of the legs from the hips. The arm swing should be minimal and basically result from 
normal body movement. Abnormal arm swing, foot placement or leg movement should be 
corrected. The heel should contact the surface initially, then the toe (ball of the 
foot) . The walk should be relaxed with the body fairly erect and the feet far enough 
apart for adequate support and/or comfort. A boy who leans forward when walking, has 
his feet too far apart or walks stiffly should be given individual assistance in 
correcting these deficiencies. 
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When walking on the beam, care must be taken to place one foot in front of the 
other with the primary weight on the front foot. The arms should be used to help gain 
and maintain balance. Student spotters can be employed if boys are experiencing diffi- 
culty. When walking backward the center of gravity is not shifted in the direction of 
movement as it is in walking forward. Instead a foot is lifted and placed securely a 
short distance back before the weight is shifted. 

Obviously some of the boys will have little or no difficulty^ however, it is 
hoped that those who do can be helped as this is basic to the other skills that will 
follow. The boys should be kept within the prescribed drill patterns and individual 
assistance should be given wherever possible. The culminating activity, while it does 
modify enjoyment, stresses proper walking techniques. 

Comments ; (after conducting the research class) 

1) The boys were intrigued both by the ’’head, shoulders, knees and toes”, and the 
’’scramble” warm-up activities. They experienced only minor difficulty with the 
concept involved in the "arm circles". 

2) In terms of organizational procedures it became quite obvious that this type of 
student would have more than just a "problem” when it came to counting and/or 
remembering numbers • 

3) The majority of the boys did attempt to walk properly although disciplinary problems 
can occur easily unless the instructor is able to keep most of them busy at the 
same time. 

M Many of the boys were relatively unsure of themselves in the backward walking. 

Much individual attention was necessary and it was difficult to keep some of the 
more advanced boys from running backward. 

5) The beam work was gratifying in that both groups were very eager to succeed. 

Because the beam was flat on the floor spotting for safety was not necessary but 
spotting for the sake of reassurance was beneficial. 

6) The "light Rope Relay" provided much excitement and achieved its purpose as a 
culminating activity. 



\ 

\ 

f 

1 

i 

l 



o 

ERIC 









r 












vs u<n. ■»■•■ A-xs > , ,-J-s.^n..n;v 



1 



? 

5 

| 



\ 



J 

l 

i 

i 



i 

* 

i 



I 

V 

t 

I 

I 



Skill-Oriented Program 
Division Is Class II: 



Class Organization and Specific Formations : 

1* Roll call and personal inspection (line) 

2. Warm-up activities (open) 

3. Instructional Class 

Skills: a. (squad), b. (squad), c. (squad) 
Culminating activity (relay) 

4. Equipment and supplies 

a. 3, 12* balance beams 

b. 3 firmly constructed stools approximately 8” 



Time Allotment : 
2 — 4 min. 

4 — 6 min. 
28-32 min. 
(22-28 min.) 

( 4 — 6 min.) 



in height 
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Warm-up Activity : (instructor Leads) 

1. Raise up on toes ("up down") 3* Squat thrust (1-4 count) 

2. Side-straddle-hop (1-2 count) 4» Modified push-ups (5, from knees, "up — down") 



Instructional Class : 

1. Objectives : 

a. To continue emphasis on formal organizational procedures 

b. To enlarge the scope of activity relating to basic movement skills 



2. Explanation-Demonstration : O 

a. Walking backward 

b. Walking forward on an inclined balance beam 
3* Participation-Practice of Skills : 

a. Walking: The drill from the previous class hour concerning the forward i 

backward work is repeated here with more emphasis being placed on better 
performances. (l/3 available time) 




b. Beam Walking: Each group lines up facing a balance beam. The first boy in 
each group gets on the beam and attempts to walk. No. more than two boys should 
be on a beam at one time. (l/3 available time) 



c. Raised Beam Walking: One end of the beam is then raised at least 8" from the 

floor (low stool). The same drill is then continued. (l/3 available time) 

4. Culminating Activity : x 

Tight Rope Relay : Ihe groups, as they did during the previous class hour, form 

three relay columns. Each player walks heel and toe the length of the line and 
back, tags the hand of the next player, and goes to the end of the line. If a 
playe r ‘ should step off the line, he must stop momentarily and then continue. 



i Teaching Tech ni ques : 

[ Again it is very important that organizational procedures be carefully rehearsed. 

: It is equally significant to exhibit a firm attitude relating ,o the acquisition of 

j these procedures. 

| A Review of both forward and backward walking is thought to be important in 

■ that serious individual mistakes can be corrected where necessary. 

I The performances on the low beam should be somewhat improved following the 

! initial session and success should be recognized to encourage participation. Certainly 
| some reassurance may be necessary upon shifting to the inclined beam. Boys who encounter 
\ relatively little difficulty here can be utilized as "spotters" for those who are 
: skeptical or simply not capable without some individual assistance from the instructor. 
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Comments s (after conducting the research class) 

l) Much difficulty was experienced with the "squat thrust" and the "modified push-up"# 
Basically it appeared to be a problem of not understanding how they were to be 
executed although the upper arm strength factor and the aspect of hard work also 
seemed to enter in. The "side-straddle-hop" was well accepted but the problems 
involving coordination with these boys becomes rather evident# "Raising up on the 
toes" did not seem to sufficiently challenge them but no real difficulty was apparent 



2) The walking drill was not sufficiently challenging to these boys who experienced 
little or no difficulty# A discipline problem is* therefore, potentially possible 
in such a dituation and the instructor should keep the boys moving at a relatively 
fast tempo* 



3) The low beam walking was again well received and the individual successes ware more 
in evidence# It was not as difficult to keep the boys interested during this drill. 



k) The inclined beam proved to be more difficult for many but despite this the parti- 
cipation was favorable. More spotting was necessary and it became evident here 
that the more skillful boys could be well utilized in aiding those who were having 
difficulty. 



5) The "Tight Rope Relay" in its second day was quite successful as a culminating 
activity. There was generally more attention paid to detail* 



ERJC 






jMliitiiiiiiiliittii 













.Jr/* 






SK 



Skill-Oriented Program 
Division Is Class Ills 



Class Organization and Specific Formations : 

1* Roll call and personal inspection (line) 
2* Warm-up activities (open) 

3. Instructional Class 



Time Allotments 



2 — k min, 
h — 6 min, 
28-32 min. 

Skills: a, (squad), b, (line), c. (line) (22-28 min.) 
Culminating activity (relay) (I4-6 min.) 

h • Equipment and supplies 

a. 3, 12' balance beams 

b. 6 firmly constructed stools approximately 8" in height 
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Warm-up Activity : (Instructor Leads) 

1. Side-straddle-hop 3* Squat thrust 

2. Windmill (1-Jj count) iu Modified push-ups (from 6 to 8) 



Instructional Class : 

1, Objectives s 

a. To reinforce techniques relative to organizational procedures 

b. To slightly increase the complexity of basic movement skills 



2 . 



3. 



Explanation-Demonstration : 

a. Walking on a raised balance beam 

b. Running in place 

c. Running techniques 




Participation-Practice of Skills : 

a. Beam Walking: Utilizing three squads the initial drill constitutes a review 

of the low and inclined beam walking which were described previously. The beam 
is then raised on both ends. The drill continues. (l/2 available time) 



b. Running: The three groups, maintaining their identity, return to a line forma- 

tion. The boys run in place at the direction of the instructor, (l/ii available 
time ) 



c* Running: From this same formation the boys, by groups, and at the direction of 

the instructor run to the opposite side of the gymnasium. When each of the 
three groups has completed the run to the opposite side the drill is continued, 
(l/li available time) 

!*• Culminating Activity : 

Reverse and Run Relay : Form three relay groups. The first boy on each team walks 
backward to the turn- line (20 feet away), and then runs back to tag the next boy 
in line. The relay continues. 
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Teaching Techniques : 

The elevated beam will require someone to spot for each group and it is suggested 
that each boy have the opportunity to do this during the course of the practice session. 
It is quite important here that the arms be used to good advantage for balancing purposes 
and that little or no emphasis be placed on speed. 

The general mechanics of running should be carefully shown and clearly explained. 
Remember too that demonstration is very significant with these youngsters and probably 
will speak much louder than words. In running, the initial contact is made with the 
ball of the foot and the heel may or may not be lowered to the ground as the body passes 
over the foot. Whether the heel does make contact depends a great deal on the gait. 

The angle of the body is somewhat forward and the arm swing from the shoulder should 
be coordinated with leg movement. Excessive swinging of the arms and/or running with 
the head down should be corrected if at all possible. As was true in walking, some of 
the students probably will experience little difficulty but again it is important that 
obvious mistakes be treated accordingly. 

Comments ; (after conducting the research class) 

1) The "squat thrusts" were generally greatly improved while the "modified push-up" 
continued to be difficult. Also, it did net appear that that type of student 
could be expected to follow the actions involved in the "windmill". It is 
recommended that the instructor turn his back to the group momentarily so that 
they can properly observe what is expected of them. 

2) Walking on a raised beam was a successful activity. The majority of the boys 

strived to masterwhat for some of them was a very difficult maneuver. For the most 

part, the boys who had been classed by school officials as lower in educability 
definitely had more difficulty with the raised beam both from the standpoint of 
willingness to participate and possessing enough skill to maintain their balance. 

3) Despite the instruction rendered numerous styles of running were evident and 

individual attention was necessary. The drills both were successful, although if 
one can move the entire group at once this is recommended. Such a procedure would 
eliminate "waiting around" and help to dispel potential disciplinary problems. 

1*) The culminating activity was quite successful. 
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Skill-Oriented Program 
Division I; Class IV: 
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Class Organization and Specific Formations : 

1* Roll call and personal inspection (line) 
2. Warm-up activities (open) 

3* Instructional Class 



Time Allotment: 



2 — H min. 
k — 6 min. 
28-32 min. 

Skills: a. (squad), b. (line), c. (squad) (22-28 min.) 



Culminating activity (relay) 
h» Equipment and supplies 

a. 3 , 12 1 balance beams 

b. 6, 8 n stools 



(U— 6 min.) 



c. 12 traffic cones (sub folding chairs if 
necessary) 



Warm-up Activity : (instructor Leads) 

1. Windmill 

2. Squat thrust 



3* Modified push-ups (from 7 to 9) 
!(• Running in place (vary the pace) 



Instructional Class: 



1. Objective : 

To continue presentation of basic movement skills which are slightly more difficult. 



2. Explanation- Demonstration : 

a. Running backward 

b. Running around obstacles 



3. Participation- Practice of Skills : 

a* Beam Walking: Walking on the raised balance beam is reviewed via the same 



procedures utilized in previous plans. (l/3 available time) 



b. Running: Form a single line. By groups, the boys run slowly backward to the 

opposite side of the gymnasium. When the last of three groups have completed 
this initial try the drill continues \ vth the instructor varying the rate of 
speed. (l/3 available time) 



Obstacle Running: Each group has a four-cone "obstacle course" on which to 

practice. Boys take consecutive turns at running through the cones. Emphasis 
should be on the ability to dodge the cones and to maintain a steady pace. 

(l/3 available time) 



b» Culminating Activity : 

Balance and Turn Relay : Form three relay groups. Each will face a balance beam. 

The initial boy, upon walking the beam, turns around and walks backward to the 
turn- line and then runs back to tag the next student in line. The relay continues. 



Teaching Techniques : 

In running backwards, much care must be taken not to emphasize speed, per se. 

It should be carefully demonstrated at a low speed that the weight is almost entirely 
on the balls of the feet. One might even show how it is very easy to fall backwards 
to the floor if the weight is shifted to the heels. Too, the importance of the arms 
for balance and/or protection should be pointed out. 

It is known that the boys will have difficulty in adjusting to obstacle running, 
Though little can be emphasized, with these boys, concerning shifting of the weight, 
probably the most significant advice is for them to run their route carefully and to 
utilize their arms in helping to gain the required shifting movements. It is important 
to demonstrate this initially at half speed so that skill is being emphasized. 

Balance beam work is still included and the important thing is that those who 
need additional moral support receive same. 
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Comments ; (after conducting the research class) 

1) Individual performances in the "squat thrust" continued to show improvement. The 
same did not hold true regarding the "modified push-up". Upper arm strength 
obviously is a continuing factor. The "windmill" and "running in place" activities 
were both quite successful from the stand point of class participation. 

2) There was evidence of definite individual progress in walking on the raised 
balance beam. Balancing skills , like those included in this study, are highly 
recommended for the educable mentally retarded boy. 

3) Although the drill was not unsuccessful it is difficult to control the speed of 
a boy when he is practicing the backward run. There was a greater tendency for 
those boys to look back as they ran and for this reason the prompt recognition of 
success by the instructor via a verbal retort is recommended so that the boy can 
become more sure of his actions. 

i|) Little attempt was made by a majority of the boys to cut "close corners" in the 
obstacle run. They were far more concerned with getting through without bumping 
a cone. Arrows (masking tape) are recommended if a particular direction is 
deemed desirable. The obstacle drill, provided a basis for self-motivation and 
very little urging was necessary. 

5 ) The only confusion resulting with the culminating activity was that of having 
the boy turn around and walk backwards from the far end of the balance beam to 
the turn-line. It is recommended that he run to the wall and then walk backward 
upon returning to his relay line. 
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Skill-Oriented Program 
uivision Is Class Vs 



Class Organiz ation and Specific Formations s 

1. Roll call and personal inspection (line) 

2. Warm-up activities (open) 

3. Instructional class 

Skills: a. (squad), b. (line), c. (line) 

Culminating activity (relay) 
lu Equipment and supplies 

a. 12 traffic cones (folding chairs can be used) 



Time Allotment s 
2 — U min. 
h — 6 min. 
28-32 min. 
(22-28 min.) 

(h-6 min.) 



Warm-up Activity : (Instructor Leads) 

1. Windmill 

2. Lift em and spread em (verbal) 



3. Modified push-ups (from 8 to 10) 
i|. Running in place 



Ins tructional Class : 

1. Objective: 

To introduce techniques which represent more advanced 



2. Explanation-Demons trat ion s 

a. Hopping forward with both feet simultaneously 

b. Hopping forward with one foot only 



fundamental 
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skill development. 




3. Participation-Practice of Sk ills s 

a. Obstacle-Runs The obstacle-run drill is continued from the previous class hour. 
(l/3 available time) 
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b. Two Foot Hop: The class is brought back to a line formation. The interval 

between students is somewhat increased and together they hop (two foot hop) 
forward to the other side. They return in the same manner. Following two 
such trials a whistle drill is employed as follows: When whistle sounds each 

boy begins hopping forward and when it sounds again he stops. He begins again 
with the next whistle, etc... Whether this drill and the next one will involve 
the entire class or only one group and/or one student at a time will have to 
be determined at the time of the actual instruction. The whole-class method 
is preferred when the whistle drill is being employed. (l/3 available time) 



c. One Foot Hop: The same procedure is utilized for the 

(l/3 available time) 



•h. Culminating Activity: 

'* Dodge-Hop Relay: Form three relay groups. The boys run through the obstacle 

course (q cones) to the turnline and hop back using the two-foot hop. The relay 
continues • 



\ Teaching T echniques s 

I In demonstrating the two-foot hop^ the toes should point straight ahead and the 

| knees should bend straight forward over the toes. The entire body should lean forward 

| from the feet in order for the center of gravity to be moved forward. It should be 

I remembered too that in demonstrating, the depth of the crouch will directly affect the 

| distance covered and that underdeveloped leg muscles are significant in this regard. 

i in reality this is the standing broad jump and can be taught in a like manner, 
jj In the one-foot-hop the "lame leg" should be drawn up under the body and not 

| merely lifted or moved over to one side. Balance is more critical here and some spotting 



may be necessary. 

Success here should be rewarding and individual assistance is urged where possible 
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Comments : (after conducting the research class) 

1) "Running in place" became very popular with the boys and they particularly enjoyed 
changing the pace without actually stopping to do so. Concerning the "lift em 
and spread em" activity the tendency was not unlike that found among normal boys. 
More specifically this problem was concerned with raising the legs too high and 
thus greatly diminishing the effectiveness of the activity. 

2) Obstacle running skill drills are definitely recommended for this type of student. 
They require much developmental work in dodging fundamentals. 



3) The two-foot-hop practice drill as described above is definitely recommended as 
the learning situation afforded by it was a good one, A minority of the boys 
did experience considerable difficulty in grqsping the coordinate movements which 
are required in the modified standing broad jump. 

ii) The one-leg-hop as it might be expected was not as difficult for them but the 
means used to satisfy the ends were quite varied. Emphasis , therefore, must be 
placed squarely on how properly to execute the skill, 

5) The culminating activity must be classed as successful for this type of student. 
There is good opportunity here for the boy to utilize those skills practiced 
earlier. 
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Skill-Oriented Program 
Division I: Class VI: 

Class Organization and Specific Formations : 

1. Roll call and personal inspe ction( line ) 

2. Warm-up activities (open) 

3» Instructional class 

Skills: a. (squad), b. (squad). (22-28 min.) 

Culminating activity (broken line) (1*- 6 min.) 
lw Equipment and supplies 

a. 12 traffic cones 

b. 12 wooden boxes, h, 6, 8 and 10" x 10»»; x 10» (3 



Time Allotment : 
2 — A min. 
A— 6 min. 
28-32 min. 



of each size) 
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Warm-up Activity : (instructor Leads) 

1. Windmill 3. Wing-flapper (1-1* count) 

2. Lift em and spread em 1*. Running in place 



Instructional Class : 

1. Objective : 

To furtner develop more advanced fundamental movement skills 



2 . 



3. 



Explanation-Demonstration : 

a. Jumping (standing broad jump) over objects from a standing position 

b. Jumping over objects following a running start 

c. Leaping over objects following a running start 




c. 






Participation- Practice of Skills : 
a. Backward Run-Obstacle: Form three squads. Each faces a row of four traffic 

cones, approximately five feet apart. This is the same obstacle drill as 
previously used but utilizing the backward run. (l/h available time) 



b. Jumping Over Objects: Utilizing the same three groups in squad formation, the 

first boy in each group jumps (big hop) from a standing start over a x 10” 
x 10 n wooden box. This is repeated over three more boxes and the height is 
increased by two inches in each case. The boy then goes to the rear of his 
line. No race or contest is intended and as many as two or three boys can go 
over the boxes in a particular line at the same time if the instructor feels 
this is practical. 

1) Utilizing the same formation the interval of the boxes is increased. 

The drill continues with the boys jumping over the boxes following 

a running start and using a two-foot- takeoff . 

2) With the interval of the boxes again increased the students leap 

ever the boxes . . (3/I4 available time) 

lw Culminating Activ ity: 

Follow The Leader . Each boy within a squad has the opportunity to lead his group 
utilizing any type of hopping, jumping or leaping. 
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Teaching Techniques ; | 

When hopping or jumping over an object, a greater back swing with the arms ; 

should aid the boy considerably. 

In jumping over an object from a running start, both feet should land somewhat j 

together as in the hop. The feet should be fairly well spread and the arms should be 
used both for "balancing" and "pulling- up" purposes. Landing with "give" in the knees 
can be mentioned although it may not be comprehehded. 

When Leaping and/or jumping from a running start there are other considerations. 

In leaping, the foot that leaves the floor first must land first. A stride-type landing 
is called for and some emphasis should be on the feet being slightly apart to help 
regain and/or maintain balance. 

Comments ; (after conducting the research class) ] 

1) Little improvement was noted in uniformity regarding the "lift em and spread em" 
activity. The "wing flapper" like the "windmill" was confusing for them and again 
it is recommended that the instructor face away from the group momentarily while 
demonstrating the activity. 

2) The other obstacle running in reverse direction was well received. Such a drill 
is recommended as long as speed is not emphasized. 

3) Jumping, from a stationary position, from a running start, and leaping over the i 

progressively higher boxes clearly marked the most spirited participation ;i 

evidenced since the onset of this program. The challenge was obvious and the '] 

boys took great delight in meeting with both individual and group success. The jj 

sturdily constructed boxes (l" x U u material, covered with pegboard) are definitely J| 

thought to be practical in that the interval can easily be increased or decreased j| 

as the situation may demand. : 

li) The culminating activity did allow most of the boys an opportunity to lead. j 

Leaping over the boxes was the choice selected most often by the various leaders j 

of each group. \ 




Skill-Oriented Program 
Division Is Class VII: 



i 

j 

\ Class Organization and Specific Formations s 
j 1, Roll call and personal inspection (line) 

| 2* Warm-up activities (open) 

) 3* Instructional class 

j Skills: a. (squad), b. (circle), c. 

j Culminating activity (relay) 

\ lw Equipment and supplies 

I a. The same wooden boxes required c. 

1 earlier 



Time Allotment : > 

2 — E min. j 

h — -6 min. j 

28-32 min. ] 

(semi-circle) (22-28 min.) j 

( U— 6 min.) \ 

3, 16* ropes (heavy clothesline) 



b. 3, lh' ropes with old sneaker 
tied securely on one end(heavy 
clothesline) 



Warm-up Activity: (instructor Leads) 

1. Touch toes (1-2 count) 3. Lift em and spread em 



2. Wing flapper 


U. Running in place 




Instructional Class: 






1. Objective: 

To introduce variations of a multiple -movement type skill 

j* 


o 

/Y 


2. Explanation-Demonstration: 

a. Jumping over a moving object 
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b. Jumping over a moving rope 


a. 
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3. Participation-Practice of Ski lls : 

a. Hop Jump and Leap:” The skill drills presented during the previous class hour 
concerning hopping, jumping and leaping are held again utilizing the same 
procedures. (l/3 available time) 



b* Jump The Shot:- Each of the three groups form a circle. The boys in each 
circle take turns being in the middle and swinging the ropej however, no boy 
should swing it for more than b$ seconds at any one time. The boys in each 
circle face the same way so that they can see the rope coming. (l/3 available 
time) 

c. Rope Jumping: Each group is then given a lb* rope and two selected boys .are 

to swing it while the others will take turns arrempting to successfully jump 
over the rope. (l/3 available time) 

h . Culminating Activity : 

Crossing The Brook: Form three relay groups. The first boy runs to the edge of 

the brook"and leaps over (36"). If his foot gets "wet", he must hop back to his 
line utilizing either type of hop as a penalty. The competitive relay continues. 
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Teaching Techniques ; 

There would seem to be little doubt that some review of demonstration from the 
previous class hour concerning the big hop, the jump and the leap will be necessary. 
Certain mistakes can be pointed out without the students involved being aware that it 
is their problem which is being discussed. 

The primary purpose in jumping over the "shot" is to provide each boy the 
ultimate realization of- successfully jumping with an individual rope if at all possible. 
He must either hop or jump over the rope as it approaches the ankles and the correlation 
with the two-foot hop should be mentioned. The boy swinging the shot must keept it at 
floor level. Later when two boys from each group swing the big rope the carry-over 
from the foregoing technique should be emphasized. 

It may be necessary for the instructor to swing the rope if problems do arise. 

If this does occur the groups can be redivided. There is considerable opportunity 
here for individual instruction. 

Comments : (after conducting the research class) 

1) The boys enjoyed the "toe touching" activity and certainly were not unlike the 
normal student in not attempting to keep their knees straight. Little improvement 
was noted in the "lift em and spread em" especially regarding directions as to how 
high the legs were to be lifted from the floor. 

2) It is significant that the boys had looked forward to a continuation of the hopping, 
jumping and leaping over boxes. Such an innovation is definitely recommended for 
this type of student. 

3) Little problem was encountered in persuading the boys to jump over the "shot" after 
they clearly understood what was expected of them. The explanation-demonstration 
in this instance and the one to follow is extremely important. 

1^) Although they did help as "swingers" several older boys definitely balked at even 
attempting to jump over the rope swung by two classmates. It appeared as though 
they feared being exposed. The other boys did attempt to be successfull and 
generally the activity was acceptable in terms of introducing them to the multiple 
skills involved. Discipline can be a problem when the skills tend to be difficult 
and it is recommended that the number of groups utilized be no greater than two. 

5>) The culminating activity was well accepted with most of the boys participating." 5 ^ 

**It must be pointed out here that in some instances a boy simply would not participate. 

If efforts to bring him into the activity failed he was instructed to sit on the 

bleachers until he changed his mind, which he often did, or until the instructor had 

the opportunity to talk with him and persuade him to return to action. 
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Skill-Oriented Program 
Division I: Class VIII: 



Class Organization and Spe cif ic Formations s 
1, Roll call and personal inspection (line) 

2 • Warm-up activities (open) 

3* Instructional class 

Skills: a. (semi-circle), b. (circle) 

Culminating activity (circle) 
lw Equipment and supplies 

a. 3, 16' ropes c, 

b. 3* 111* ropes with sneaker securely 
tied on one end 



Time Allotment : 

2 — U min. 

U — 6 min, 

28-32 min, 

(22-28 min,) 

( U— 6 min,) 

18-21 individual jumpropes of varying 
sizes (heavy clothesline) 



Warm-up Activity : (instructor Leads) 

1, Touch toes 

2. Wing flapper 



3* Lift em and spread em 
i;, Chu-chu train (treadmill) 



Instructional Class s 

1, Objective s 

To continue class participation with 
skills • 

2, Explanation-Demonstration : 

a. Enrichment of previous skills 

b. Jumping with individual ropes 



specific emphasis on multiple-movement type 




3, Participation- Practice of Skills : 

a. Group Rope Jumping: Each of the three groups participate in the drill described 
during the previous class hour concerning the long rope with two boys doing 

the swinging, (if time permits the boys can be allowed to jump the "shot" in 
the same manner as the previous day,) (1/3 available time) 

b. Individual Rope Jumping: Form one large circle with adequate space between 

each boy. Each will practice individual rope- jumping. (2/3 available time) 

Culminating Activity : 

Last Man Out: Form three circles. This is a competitive activity whereby the 

boys in each group on a whistle signal begin to jump with the individual ropes. 

The group who has one or more boys jumping after the others have failed is 
declared the winner. Exceptionally good jumpers might well serve as "judges", 
following the initial contests. 



Teaching Techniques : 

In utilizing the individual jump ropes, the boys should be encouraged and 
mistakes should be de-emphasized, It will depend on the student as to which type of 
jump is recommended, and whatever is attempted the rope should be swung forward and 

must fit the student in terms of length. 

Some may appear to be slightly confused as to why they cannot successfully 
jump with an individual rope. Much care should be taken to work with them and ',o 
assure them that it can be accomplished. For those who simply cannot seem to grasp 
the skill even partial success should be quickly recognized in the hope that such 
action may spur him on r.o a better performance. 








Comments ; (after conducting the research class) 

1) The "chu-chu train" (treadmill) proved to be highly acceptable to the boys as a 
warm-up activity. Success was recognized easily and the mimetics involved seemed 
to help considerably. No count in this activity is recommended and the boy is 
allowed to develop his own rhythm. 

2) The participation and the individual successes both were noticably improved in the 
group rope jumping drill. The older boys for the most part still balked at 
jumping but again served sufficiently as "swingers". This particular practice- 
type activity definitely is recommended for this type of student and the recogni- 
tion of individual success is very important. 

3) Individual rope jumping went very badly as an activity. Basically the problem 
was one of coordination and/or understanding what was to be accomplished. This is 
not to suggest that this type of student should not be taught how to jump with the 
individual rope, but at the same time it must be realized that success in most 
instances will not be easy. The time limitations involved with this study did 
not allow for farther work in this area. 

ll) Because of the difficulty encountered with the individual rope jumping, the cul- 
minating activity was not at all successful and discipline problems did occur* 

This activity is not recommended until at least a majority of the boys are able 
to succeed even in a rudimentary manner. 
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Skill-Oriented Program 
Division I: Class IX: 



Class Organization and Specific Formations : 

1. Roll call and personal inspection (line) 

2. Warm-up activities (open formation) 

3* Instructional class 

Skills: a. (parallel lines), b. (parallel lines). 

c. (parallel lines with closed ranks) 
Culminating activity (pepper) 
li. Equipment and supplies 

a. 8 basketballs 



Time Allotment : 
2 — 4 min. 
h — 6 min. 
28-32 min. 

(22-28 min.) 

(E-6 min.) 



Warm-up Activity : (instructor and Students (2) Lead) 

1. Touch toes 3. Rope- jumping mimetics (vary the pace) 

2. Wing flapper li. Chu-chu train 



Instructional Class : 

1. Objective : 

To introduce skills involving the use of a large circumference ball 



2 . 



3< 



Explanation-Demonstration : 

a. Overhand pass (two hands) and catching of sanaee 

b. Overhand pass (one hand) and catching of same 

c. Simple dribbling 




Participation- Practice of Skills : 

Two parallel lines approximately eight feet apart are formed by having odd-numbered 
boys go f orward from the line formation. The interval between boys should be about 
six feet. This serves as the basic pattern for the drills that follow. (Hopefully 
there wil] be a ball for every two boys.) 

a. Two Hand Chest Pass: The boys are told to begin the two-hand-chest pass. 

They should not be allowed to increase the distance as this is probably what 
some will attempt to do. (l/3 available time) 



b. Baseball Pass: The baseball pass is handled in the same, manner; however, the 

lines are moved to a distance of approximately twelve to fourteen feet apart. 
(l/3 available time) 



c. Dribbling: For the simple dribbling drill the line away from the wall moves 

back to and directly in front of the other line of boys. The dribbling drill, 
following the demonstration, has the first boy dribbling to a predetermined 
line (12 feet away), turning, and then passing the ball back to the next boy 
in line. The drill continues. (l/3 available time) 
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4 . Culminating Activity : 

Pepper Squat: Form three pepper formations. The leader of each group passes the 

ball to the boy on his left who returns the pass to the leader. If this trans- 
action is successful on both counts the boy squats down and the leader goes on to 
the next one. The first group to have everyone squatting is the winner of that 
contest. It is recommended that only the two-hand-chest pass be used and that j 

the interval between the leader and the other boys net be greater than ten feet. j 
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Teaching Techniques : 

Previous experience is very apt to be more prevalent involving these skills 
than any of the others that have been presented thus far* The primary purpose here, is 
to introduce to the boys how to properly handle a ball of this size. The passes should 
be carefully demonstrated and to watch the ball, learning to propell it in a straight 
path and keeping it above the waist should be emphasized* 

The dribble should be shown separatly from the other skills. Do not force the 
students to use only one hand if two is the only real way that they can successfully 
make it go. When they dribble to the turn-line, have them stop and turn around on one 
foot* Do not attempt to have them establish a pivot foot, per se, or they are very apt 
to become confused* 



Comments : (after conducting the research class) 

1) Rope jumping mimetics like ’’running in place”, ’’head, shoulders, knees and toes”, 
’’scramble”, and ”chu-chu train” proved to be very popular with the boys* Again 
they appreciated the change in pace that this type of activity offers and it was 
not one where a definite count was necessary* 



2) Both passing drills were successful and the very nature of the formation allowed 
the instructor to render effective individual instruction* Past experiences with 
basketball skills was somewhat evident; however the skills involved, specifically 
with passing have to be taught very carefully* Older boys who had balked at 
previous rope jumping activities participated quite readily in these drills. 

3) Dribbling, although it was difficult for many, must be considered a very meaningful 
experience for this type of student. For the most part they worked diligently at 
the skill* The two hand technique and/or an exceedingly high bounce was evident 
with many but certainly these problems are surmountable. 

4 ) The culminating activity was quite acceptable; however, because of possible 
disciplinary problems it is recommended that only two groups be used instead of 
three. 






Skill-Oriented Program 
Division I: Class X: 
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Class Organization and Specific Formations : Time Allotment : 

1. Roll call and personal inspection (line) 2--4 min. 

2. Warm-up activities (open) 4 — 6 min. 

3. Instructional class- 28-32 min. 

Skills: a. (parallel lines), b. (pepper), c. (squad) (22-28 min.) 

Culminating activity (relay) (4-6 min.) 

4* Equipment and supplies 

a. 8 basketballs 



Warm-up Activity : (instructor and Students (2) Lead) 

1. Touch toe * 3« Rope-jumping mimetics 

2. Windmill, sitting (1-4 count) 4* Chu-chu train 



Instructional Class : 

1# Objective : 

To emphasize further, selected fundamentals involving simple ball skills. 



2. Explanation-Demons tr ation : 

a. Bounce pass 

b. Dribble and simple reverse pivot 




3« Participation- Practice of Skills : 

a. Passing: With the incorporation of the bounce pass along with the two-hand 

chest and baseball pass, the drill introduced during the previous class hour 
is again utilized. (l/3 available time) 



b* Passing: Form three pepper groups. The leader always passes to the others in 

order from left to right so that added problems do not occur. The instructor 
should designate which of the three types of passes are to be utilized and 
sound a whistle signal to change leaders. (l/3 available time) 




X 



c. Dribbling and Pivoting: Each of the groups form squads for a dribbling drill 
which also includes the reverse pivot. Each boy goes through his first turn 
in mimetic fashion (this may be more effective to continue several times). 
This is dore on a stagger basis so that individual help can be given where 
necessary. Following the mimetics, the first boy in each line will be given 
a basketball and this drill continues for the duration of the alloted time. 
(l/3 available time) 



4* Culminating Activity : 

Dribble-Volley-Pass Relay : Form three relay groups in each line. The first boy 
in each line dribbles (12 feet) to the line, passes and retrieves the ball three 
times off of the wall, turns and passes the ball back. The relay continues. 
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Teaching Techniques : 

There probably will be definite faults that must be pointed out carefully to 
the boys (i.e. throwing the low and/or hard passes, catching the ball with no give, 
keeping the fingers too stiff and/or not watching the ball). They will bounce the 
ball anyway so this form of passing is being demonstrated and condoned. 

In dribbling the emphasis should again be on success and not particularly on 
form. Despite this the proper skills are to be demonstrated and the advantages of 
using one hand should be mentioned. 

The reverse pivot is to be shown. Point out quickly to the boys that it does 
not make any difference which foot they choose to use, but that to use just one and 
let the other swing around is important. Some of the boys are apt to find these 
particular skills rather interesting and such may spur them on to a better performance. 

The culminating activity directly modifies the practice sessions, but offers 
an outlet for the boys and opportunity for individual performance to be recognized. 

Comments : (after conducting the research class) 

1) The "windmill sitting" warm-up activity did not confuse the boys nearly as much 
as had the regular windmill (standing) • They were able to pay more attention 
to what they were supposed to be doing in the sitting position. 

2) Utilizing the pepper drill formation as a means of learning to pass and catch is 
recommended, but the number of groups must be selected on the basis of anticipated 
discipline problems. 

3) The simple drop-leg pivot did appear to frustrate a number of the boys. Despite 
this it is believed that the basic concept involved was grasped by the majority. 

l\) Because both groups had been exposed previously to basketball more than any ether 
area they continually asked to play a game and/or shoot at the baskets. It was 
difficult for them to realize that the emphasis was on skill, per se. 

5) The culminating activity progressed reasonably well as they enjoyed bouncing the 
ball off the wall and the competitive atmosphere. 

6) In view of the constant requests to "play basketball" it is recommended that such 
an activity be considered as a possible culminating activity. 



Skill-Oriented Program 
Division. Is Class XI: 



Class Organization and Specific Formations : 

1. Roll call and personal inspection (line) 

2. Warm-up activities (open) 

3. Instructional class 

Skills; (parallel lines throughout) 

Culminating activity (pepper) 
h . Equipment and supplies 

a. 8 soft balls 

b. h soft-soft balls 



Time Allotment : 
2 — A min. 
k — 6 min. 
28-32 min. 
(22-28 min.) 

(I4-6 min.) 



Warm-up Activity : (instructor and Students Lead) 

1. Dribble-pivot mimetics 3- Rope- jumping mimetics 

2. Windmill, sitting iu Chu-chu train 



Instructional Class : 

1. Objective : 

To introduce simple skills involving the use of a small circumference ball 



2 . 



Explanation-Demonstration : 

a. Rolling the ball 

b. Throwing the ball 

underhand 

overhand 

c. Catching the ball 

above the waist 
below the waist 





ij 

jj 



3. Participation- Practice of Skills : 

Form two parallel lines, facing one another approximately fifteen feet apart. 

This is the formation for the drills to follow. 

a. Rolling and Catching: A boy throws the ball to the student directly across 

from him in an underhanded motion so the ball rolls on the floor. (One ball 
for every two boys.) The receiver picks up the rolling ball and the drill 
continues. (l/3 available time) 

b. Tossing and Catching: The activity is now altered to emphasize underhand 

throwing and catching c (l/3 available time) 

c. Throwing and Catching: The final drill involves overhand throwing. It is 

recommended that the lines be moved sligholy further apart and that the interval 
between boys in the same line be checked for purposes of safety. (l/3 available 
time) 

i*. Culminating Activity : 

Minute Drop: Form three pepper groups. Each group passes continually for some 

forty-five seconds. The number of times the ball strikes the floor is recorded. 

At the end of the time the best group (least number of drops) is noted. The 

contest continues with a new boy as the leader. 
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Teaching Techniques : 

Emphasize initially to the boys that throwing involves the body and not just 
the arm.. Also remind them that the ball is held with the fingers and not the hand, 
although this may result in some confusion. Any type of follow-through is optional 
for this time and such would depend on the group as to whether or not it should be 
mentioned. The foregoing is best transmitted via sound demonstration geared to the 
level of students at hand. 

In catching, carefully demonstrate what may occur when the hands and/or fingers 
are still or poorly placed. Despite the fact that it may prove quite difficult for 
some of the boys, the folding and movement of the hands must be shown. 

Beginning with the rolling ball and working up to the overhand throw should 
tend to instill greater confidence in some of the boys. It is hoped that a regulation 
sized softball can be used; however, if necessary a larger (soft-soft) ball can be used 
for part of the drill or if necessary for the entire time alloted. 

Comments: (after conducting the research class) 

1) Not as much difficulty was encountered with the "dribble-pivot mimetic" as had 
been previously anticipated. Despite the fact that this was also true regarding 
the play-oriented program these boys did show more attention to detail than the 
others (play oriented and fre e-play ' . The performance in the "windmill sitting", 
very definitely improved while "rope jumping mime tics" and the "chu-chu train" 
remained very popular. When so-called "popular" warm-up activities are included 
only minimal urging is necessary with those boys who might otherwise refuse to 
participate. 

2) The drills involving the throwing and catching of the softball were successful 
despite minor problems with throwing too hard and/or not following directions, 
the latter being a constantly reoccuring problem. There is no reason at all to 
believe that these particular skills are too difficult for the educable mentally 
retarded boy to learn. 

3) "Minute Drop" was generally acceptable as a culminating activity. The problems 
involved were again attributed primarily to not understanding the activity. With 
a class size of eighteen and being confronted with various disciplinary problems 
it is recommended that the instructor select his groups as to personnel. Also 
two groups could be used instead of three. 
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Skill-Oriented Program 
Division Is Class XII: 



50. 



Class Organization and Specific Formations ; 

1* Roll call and personal inspection (line) 
2. Warm-up activities (open) 

3* Instructional class 

Skills ; ( circle throughout) 

Culminating activity (pepper) 

In Equipment, and supplies 

a. 8 softballs 

b. soft-soft balls 



Time Allotment s 
2 — U min. 
h — 6 min. 
28-32 min. 

(22-28 min) 

(ii-6 min.) 



Warm-up Activity : (instructor and Students Lead) 

1. Dribble-pivct mime tics 3* Bicycle and kickover (verbal) 

2. Windmill, sitting In Rope- jumping mimetics 



Instructional Class : 

1. Objecting : 

To emphasize further, selected skills related to simple ball activity 

2. Explanation-Demonstration : 

a. Fielding a ground ball 

b. Fielding a fly- ball 




J) £ 
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3* Participation-Practice of Skills ; 

Each of three groups is assigned to a circle area and is to be involved in one of 
three specific drills. They rotate from circle to circle upon the signal of the 
instructor . 



a. Catching Fly-Balls s The group in the center circle is involved in "fly- ball 
catching 1 ’ and the instructor should toss the ball if necessar y. It is hoped, 
however, that each boy can achieve this himself, at least in a minimal manner. 
(l/3 available time) 



b. Fielding Ground Balls: The group occupying one outside circle is involved 

with: fielding ground balls which should be rolled in the same manner as the 
previous day. If possible this should be done on a 1 to 1 ratio, (if balls 
are at a minimum the pepper formation may be used.) (l/3 available time) 

c. Throwing and Catching: The group in the other outside circle is involved with 
throwing and catching the ball utilizing acceptable form. 

In Culminating Activity : 

Pepper Snuat : Form three pepper groups. Upon the signal to begin, the leader of 

each group throws the ball to the first boy on his left. If the throw is success- 
fully caught and successfully returned that boy will squat down. The first group 
to have everyone down is declared the winner. The contests would then continue 
with new leaders. 
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Teaching Techniques : 

‘The demonstrations should be presented as simply as possible. Re-emphasize the 
importance of bringing both hands down to the floor for the grounder and how one must 
flex the knees preferably with one leg ahead of the other. This may be relatively easy 
for some and extremely difficult for others. Concerning the fly-ball^ point out that 
the hands must "get” to where the ball is and that the feet must move along with the 
hands. It is important that the flys are tossed lightly when the boys a^e learning how 
to handle them. Great care must be taken here to control any wild throwing. 

Success should be quickly recognized. It is believed that individual instruction 

can be given quite easily from within these formations. The option of the "soft-soft 
ball" still remains. 

Comments : (after conducting the research class) 

1) It was very difficult for the majority of these boys to grasp the technique of 
supporting the lower body weight with the arms propped under the hips while 
attempting the "bicycle-kickover". This had to be demonstrated individually to 
almost every boy. On the other hand they enjoy attempting to bring the legs over 
the head to touch the floor (kickover) • 

2) It is recommended that two rather than three circles be utilized as there is simply 

too much confusion and the instructor is not able to sufficiently tend to indivi- 

dual problems. 

3) A minority of the boys were actually frightened of the "fly ball". Much reassurance 
is necessary and the person throwing the "fly" must be quite dependable. An addi- 
tional method which may be more effective for this type of boy is to let him toss 
the ball into the air and then attempt to catch it himself. Such an innovation 
should help to eliminate some of the hazardous factors which are involved in the 
original drill o 

il) It is not easy for these boys to grasp the concept of properly fielding a ground 
ball. They are too eager just to get their hands on iu so that they can throw it. 

5 ) "Pepper Squat" by now a familiar activity again was well received as a culminating 
activity. The only real problem involves individual disciplinary cases or those 
few boys who for one reason or another do not wish to participate. The primary 
method of moving the ball was via. the underhand toss despite whatever the 
instructor had directed them to use. 
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Skill-Oriented Program 
Division I: Class XIII: 



Time Allotment : 
2 — 1; min, 



(22-28 min.) 
( U— 6 min.) 



U — 6 min. 
28-32 min. 



Class Organization and Specific Formations : 

1. Roll call and personal inspection (line) 

2. Warm-up activities (open) 

3. Instructional class 

“Skills: (special) 

Culminating activity (parallel lines) 

U. Equipment and supplies 

a. 1, 12' balance beam d. 1 basketball g. 3, x 10' tumblin 

b. 2, 8” stools (sturdy) e. 3* 10” x 10” x 10” wooden boxes mat 

c. 1 softball f. 1 large pasteboard box f* 10 traffic cones 



or folding chairs 



Warm-up Activity : (istructor Leads) 

1. Dribble -pivot mime tics 

2. Windmill, sitting 



3. Bicycle and kickover 

1*. Kneebends (1-2 or down — -up) 



Instructional Class: 



1. Objectives. : 

a. To determine to what extent the students will achieve in a selected battery of 
skills • 

b. To determine the reaction of the students to a challenging but somewhat complex 
situation. 









2. Explanation-Demonstration : 

The description of the "obstacle course" is as follows: 1) The student begins here 
and gets directly on to the raised balance beam (see 2). 3) He then runs around 

(zig-zag) a three-chair obstacle and U) runs and leaps over three 10" x 10" x 10" 
wooden containers. 5) He then takes the softball out of the pasteboard box, throws 
it against the wall, retrieves it, and places it back in the box. 6) He immediately 
takes the basketball out of the box and dribbles it a short distance to the end of 
the chairs (or cones) where he passes it to the instructor (or another student) 

(See 7 and 8). He: then does a standing broad jump (see 9), goes around the chair 
(or cone) and hops via : the one-foot hop to the finish line (see 11) 
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3. Participation-Practice of Skills : 
See Teaching Techniques 



U* Culminating Activity : (Optional - use if time and space permit) 

How Far Back : Form two parallel lines, facing one another at a distance of 2 feet. 

Ihe contest begins by having one boy toss the ball to the other. If it is caught, 



the former takes one step backwards. This process will continue until only one 
pair of boys have not dropped the ball. Continue l 
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j Teaching Techniques : 

i Tn viewing the diagram below and the foregoing description of the "obstacle 

i course", it can readily be ascertained that some of the boys may experience minor degrees 
; of difficulty and such should not be totally unexpected. 

| ^ instructor should initially demonstrate the course by walking through and 

| performing quite clearly each of the activities which are called for. He should then 
| through the course. He can be followed by one or two students who probably will 
| not experience great difficulty (this is optional). The boys are to then go to the area 
| which has been designated and in accordance with their roll number take their turn at 
| running through the course on a practice basis . When each has completed this the 
, instructor should point out mistakes and in some cases may take the individual student 
and run through a particular portion with him. 

The student then goesthrough the course a second time with the directions to do 
everything as well as possible and as ouickly as he is able. His performance in terms 
of skills is to be checked on the special evaluation sheet and the total time recorded. 

It is recommended that the instructor or another dependable student be prepared 
; to lead those students through the course that may enoounter difficulty. 

Comments : (after conducting the research class) 

x ) The b °ys reacted favorably to the "kneebend" (thigh parallel to the floor). The 
arms were outstretched in front of the body and the count was continuous. It is 
recommended that very little delay be allowed whenever this type of student is 
involved with an activity which does require balance for success. 

2 ) The "Obstacle Course" was exceedingly successful from the standpoint of student 
acceptance and achievement. The built-in motivational factors due primarily to 
timing the individual boys did much to aid in holding the interest. They were 
very interested m how much time it took them and were not generally aware that 
they were also being evaluated at the same time. 

3 ) None of the obstacles proved to be too difficult but it is recommended that the 
instructor or some dependable student walk along the raised balance beam to serve 
as a spotter for those who may need help. Also the instructor must stand ready 

to verbally assist a boy who has forgotten what to do I It is for this reason that 
another capable adult should be present to actively assist. 

it) An innovation which is recommended is that of adding three seconds each time a 
boy does not clear an obstacle in a satisfactory manner. This is easily achieved 
by merely checking the special evaluation form in the appropriate place. 

5) The culminating activity which was to have been used if time permitted was not in 
either of the two schools. 
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G. Division II : Progressive Skills and Skill S- uences Leading Up To Modified 
Games of Soccer and Volleyball : 

1. Introduction: The thirteen class hours contained within this division, 
the activities of which modified, ’'foot-eye" and "hand-eye" coordination, 
began on March 16, 1966, at both schools and ended on April 13 > at 
Fernald and on April 20 at Wrentham due to difference in Easter Vacations., 

2, Program Changes, Additions cr Deletions: The chart below enumerates 
the specific changes, additions and deletions which were made following 
Jury recommendations, completion of the Pilot Study and final con- 
ferences with the Doctoral Committee. 



Division 11: 



Key To Changes : Suggested By: J = Jury, C= Doctoral Committee, P = Pilot Study 



Class I : 

No changes. 

Class II: 

No changes 

Class III : 
No changes. 



Class IX : 

The underhand service utilizing the 
closed palm was presented here, a day 
in advance of the original plans. 

(P— C) 

In serving for the first time the dis- 
tance away from the net was not to be 
emphasized. (J— C) 




Class IV : 

In the soccer goal shooting drill the 
shooter was to be instructed to reset 
the toppled pins or cones. (J— C ) 

Class V : 

No dhanges. 

Class VI : 

No changes 

Class VII : 

The "Soccer Wall Volley” originally 
scheduled as the culminating activity 
was deleted. "Keep It Up? an activity 
involved with competitive volleying, 
was inserted in its place. 

Class VIII : 

No changes. 



Class X : 

The underhand service utilizing the 
fist was introduced here instead of one 
day later as previously scheduled, 

(P) 

Class XI : 

Variations of serving were omitted and 
team passing was inserted as a skill 
sequence to be demonstrated and prac- 
ticed. 

Because of the difficulty involved the 
"Net Relay" was omitted as a culminat- 
ing activity and "Simplified Volleyball" 
was inserted instead. ( P ) 

Class XII : 

No changes. 

Class XIII : 

The distance involved in the soccer 
accuracy test (Big Eye) was increased 
from ten to fifteen feet and the size 
of the frame was reduced from 4 <l x6 9 
to 2°x4 9 . 



3. Outline of Daily Class Plans: 

An outline of the thirteen daily class plans appears on the 
following page. 
















Day : Objectives : 

1, To introduce basic skills relative 
to soccer. 



Specific Skills : 

Passing 

Trapping 

Dribbling 



Culminating Activity : 



Hot Ball 



2. To increase individual student 
understanding and skill develop- 
ment relative to basic soccer 
skills. 



Passing 
with direction 
Trapping 
Dribble- Pass 



Dribble-Pass Relay 



3. To reinforce basic soccer skills 
as they are utilized in a more 
complex manner. 



Pa s sing- Trapping 
Dribbling and 
passing ahead or 
laterally 



Touch It If You Can 



4. To improve upon individual per- 
formances involving multiple- 
type soccer skills . 



Passing ahead 
or laterally 
Driobl e-Shoot 



Touch It If You Can 



5* To introduce, further, coordinated 
movement techniques which demand a 
greater development of fundamental 

soccer skills. 

6. To allow for continued development 
cf selected fundamental soccer 
skills which have been previously 



Dribble-Shoot 

Goalie Blocking Simple Soccer 
Passing laterally 
two boys on move 



Dribble-Shoot 
Goalie Tech, 
Passing laterally 



Simple Soccer 



7. a.) To introduce formal counting 


Volleying 




where applicable concerning warm- 


individually 




up activities. 


as a group 


Keep It Up 


b.) To present basic skills re- 






lative to volleyball- 







ed fundamental volleyball skills, 



9* To continue reinforcement of skills 
basic to fundamental volleyball. 



Volleying 
individually 
as a group 



Keep It Up 



10. To strengthen individual student 
development of basic volleyball 
skills. 



Volleying 
Passing with 
and without net 
Service-closed 
palm 



Keep It Up 



Passing variations 

Service- fist Pepper Squat Relay 



11. To promote continued development 
of volleyball skills which are 
generally more difficult. 



12. To continue development of more 
difficult volleyball skills. 



Enrichment** 
Team passing 
Wall Volley 



Simplified Volleyball 



13. To formally evaluate the students 
concerning selected skills in 

soccer and volleyball. 
♦♦Enrichment denotes review 



Enrichment 
Team Passing 



Service accuracy 
Individual volley 
Soccer shooting 
accuracy 



Simplified Volleybal l 



4. Presentation of Daily Class Plans: 

Each class plan is presented on the pages that follow. Comments relative 
to their effectiveness and recommendations for further changes or revision 
are included. 
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Skill-Oriented Program 
Division II: Class I: 



Class Organization and Specifi c Formations : 

1. Roll call and personal inspection (line) 

2. Warm-up activities (open) 

3 « Instructional Class 

Skills: a. (circle), b. (line), 

Culminating activity (circle) 

Iw Equipment and supplies 

a. U— 6 slightly deflated soccer balls 



Time Allotment: 



(22-28 min.) 
(1-6 min.) 



2 — U min. 
h — 6 min. 
28-32 min. 



Warm-up Activity : (instructor Leads) 

1. Bicycle and kickover (follow leader) 

Knee bends (arms outstretched, 1-2 count) 



2 . 



3. Straight-leg-stretchers (reach for 
imaginary line 

4. Sit-ups (arms outstretched, from 8 to 10' 



I Instructional Class: 



1. Objective: 



To introduce basic skills relative to soccer. 



2. Explanation-Demonstration : 

a. Passing and/or kicking from stationary position (inside of foot) 

b. Trapping (single foot trap) Q O O 

c. Dribbling A gy /ft 

y tV /rp 

a . A b . .* L c . 1 { 

3. Participation-Practice of Skills : 

a. Pass and trap: Each of three groups in circle formation. (l/2 available time) 



b. Dribbling drill: Form from three to five squads along a line which is twelve 

feet from the wall. The boys practice in dribbling the ball a distance of ten 
feet, trapping the ball, turning and passing it back via the inside-of-f oot 
kick. (l/2 available time) 



lu Culminating Activity : 

Hot Ball: Each group in a circle formation passes the ball around with the 



intention of getting it out of the circle. Each time a ball does go through, a 
point is scored against that group. 



Teaching Techniques : 

Although these skills may appear to be difficult, in view of previous experience 
they should be introduced and the students should be sufficiently accustomed to the 
procedures to take the presentation in stride. 

It is thought that the single-foot- trap will allow the individual student to 
achieve more noti cable success than would the double-leg technique. The students may 
find with some delight that to stop the rolling ball with one's foot is really fun. 

The inside -of -foot kicking and/or passing techniques must be carefully demon- 
strated as this will run constant competition to the more desirable toe kick (from 
the standpoint of the student.) Dribbling is a unique skill and probably will take 
longer for these boys to develop than any other single skill! Basic drills involved 
in this plan lend themselves to individual instruction which should be given whenever 
necessary. 
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Comments s 



(after conducting the research class) 



1. Warm-up activity: Thd' straight- leg stretcher' is quite difficult for the students 

to comprehend. They have difficulty in pressing the hands back towqrd an imaginary 
line behind them. The performance of the" sit-ups" (arms outstretched) was not 
particularly good. It appeared as though they were confused after having been 
tested (AAHPER) originally with the arms behind the neck. It is obvious that most 
of the boys need further development physically so that they are able to perform 
this activity. 



I 



2. The initial drill may be more effective if it is done in one large circle. Mistakes 
can be pointed out more readily and better disciplinary control is possible. 



3# In the second drill only three squads would seem to be more effective and better 
control is possible. 



U» The reaction to soccer is good. The boys like to kick the ball and to attempt to 
trap it. The concept of dribbling is difficult at this stage and they would rather 
kick it and then run after it. 



The culminating activity was acceptable, but for purposes of control only one 
circle is recommended. 
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Skill-Oriented Program 
Division II: Class II: 



58. 



\ Class Organization and Sp ecific Formations : Time Allotment : 

| lo Roll call and personal inspection (line) 2 — h min. 

| 2. Warm-up activities (open) h — b min. 

| 3. Instructional Class 28-32 min. 

I Skills: a. (circle), b„ . (squad) , c. (pepper) (22-28 min.) 

[ Culminating activity (relay) (ii-6 min.) 

| ho Equipment and supplies 
j a. ^-7 slightly deflated soccer balls 

j 

| Warm-up Activity : (instructor Leads) 

: 1. Trunk twister (give starting directions) 3. Straight-leg stretchers (l~li count) 

j 2 o Kneebends b. Sit-ups (from 10 to 12) 



Instructional Class : 

1. Objective.: 

To increase individual student understanding and skill development relative to 
basic soccer skills,. 














2. Explanation-Demonstration : 

a. Enrichment of previous skills 

b. Passing with emphasis on direction 
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3. Participation-Practice of Skills : 

a. Pass and trap: The circle drill of the previous class hour is again utilized. 

( l/U available time) 

b. Dribbling: The dribbling drill of the previous class hour is again presented. 

( l/U available time) 

c. Accuracy passing: Form three pepper groups. Each group begins a concentrated 

effort to pass and trap the ball with greater accuracy. The leader passes to 
each of the others twice (two times around) and then rotates. (l/2 available 
time) 

U. Culminating Activity : 

Dribble-Fass Relay : Form three relay groups. When a whistle signal is given 

the first boy in each line dribbles a distance of twelve feet, stops, turns around, 
and passes the ball back to the next boy in line. If the ball should be kicked 
wildly the boy must retrieve it and start over again. The competitive relay 
continues . 

Ib aching Techniques : 

By utilizing drills which have been used previously it is hoped that the boys 
can devote their attention to the development of skills. 

The pepper drill allows each boy an opportunity to handle the ball several 
times in a short span of time and also places more emphasis on a steady performance. 
Because the complexity of the skills do increase in the class hours to follow, it is 
quite important that those boys experiencing greater difficulty be given as much 
personal assistance as is possible. 
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Comments : (after conducting the research class) 

1. Some improvement was noted in the "straight-leg-stretcher" but it was difficult 
to prevent the boys from stopping during this particular activity. The "trunk 
twister" was confusing as they had difficulty grasping the circular motion concept. 

2 r The pepper drill was satisfactory. Problems did occur on determining who would 
be the next leader as the so-called highly developed boy does tend to crowd his 
way to that position more often than he should. 

3. The "personal assistance" called for in the Teaching Techniques is all important. 

ii. The culminating activity is effective. However, a boy should sit down after he 
has completed his part in the relay as far less confusion seems to result. No 
more than two relay groups ar^ recommended. 
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Skill-Oriented Program 
Division II: Class III: 



Class Organization and Specific Formations : Time Allotment : 

1. Roll call and personal inspection (line) 2 — min. 

2. Warm-up activities (open) — 6 min. 

3. Instructional Class 28-32 min. 

Skills: a. (pepper), b. (shuttle), c. (modified shuttle) (22-28 min.) 
Culminating activity (circle) 
ii. Equipment and supplies 

a. 3~"b slightly deflated soccer balls 



Warm-up Activity: (instructor Leads) 

1. Head, shoulders, knees and toes 3. Straight- leg-stretchers 

(follow the leader) 

2. Trunk twister (1-1 count or verbal) 1. Sit-ups (from 12 to lli) 



Instructional Class : 

1. Objective : 

To reinforce basic soccer skills as they are utilized in a more complex manner. 



2. Explanation-Demonstration : 

a. Dribbling and passing straight ahead 

b. Dribbling and passing laterally 



3. Participation- Practice of Skills : 

a. Pass and Trap: The pepper drill introduced during the previous class hour 

emphasizing passing and trapping is again utilized. (l/3 available time) 

b. Dribble and Pass: Form three shuttle groups which are approximately twenty 

feet apart. A boy on one side dribbles to an approximate mid-point and passes 
the ball to the first boy on the opposite side. That boy traps the ball, 
waits for the oncoming student to go by, and then continues the drill. (l/3 
available time) 

c. Dribble and Pass Laterally: Basically the same drill as above is utilized with 

the exception that the boy dribbles to a mid-point and passes laterally to the 
first boy in the other line. The receiver traps the ball and continues the 
drill in the same manner. (Some difficulty can be expected to arise during 
this drill in that either foot can be used for passing depending on which line 
the boy is coming from.) (l/3 available time) 

I*. Culminating Activity : 

Touch It If You Can: Form two circles. One boy is in the middle of each and 

attempts to "touch" the ball with his feet as it is being passed around or through 
the circle area. Each boy should be given at least one opportunity to be in the 
middle . 



















I Teaching Techniques : 

( It is thought that dribbling abilities should have progressed to the point that 

f multiple -type skills can now be presented to these boys. In dribbling and passing 
\ straight ahead the inside- of -foot technique should again be emphasized. There will, no 
| doubt, be considerable kicking from the toe, but it should be pointed uut that this may 
j be more difficult to trap because of the speed and/or wildness that could occur. 

j lb should not be insisted that the students keep their heads up as most of them 

j likely will experience considerable difficulty with dribbling and passing. 

. A boy should not be forced to use his weakside foot expecially if he is exper- 

| iencing even mild difficulty with the other. The culminating activity will provide the 

] first experience for passing the ball under pressure. 

j 

| Comments : (after conducting the research class) 

; b* "Head, shoulders, knees and toes," as an activity remained very popular. The boys 

) like to shout the words. Although the performances in the "straight-leg-stretcher" 

j and the "sit-ups" showed slight improvement, those in the "trunk twister" generally 

did not. Much patience is required if this particular activity is to become success- 
} ful for usage with the educable mentally retarded boy. 

j 2. In the second drill it is recommended that no more than two shuttle groups be used, 

j Tbe concept of dribbling and passing is not at all easy for the educably mentally 

retarded boy to grasp. 

i 

3. The final drill calling for the lateral pass did not go well and additional pro- 
i gramming did appear to be necessary. Specifically if is recommended that roped 

* off lanes be utilized for drills (b.) and (c.). 

j li. The culminating activity generally progressed well; however, some will pass the 

j ball directly towatd the center boy so that they can get into that position them- 

I selves. To counteract this tendency it is recommended that the instructor put 

| each boy into the center based on an orderly sequence regardless of who it was 

■ who last kicked the ball. 
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Skill-Oriented Program 
Division'll: Class IV: 



Class Organization and Specific Formations : Time Allotment : 

1. Roll call and personal inspection (line) 2 — ^ min, 

2 • Warm-up activities (open) li — 6 min. 

3. Instructional Class 28-32 min. 

Skills: a. (shuttle), b. (modified shuttle), c. (squad) (22-28 min.) 
Culminating activity (circle) (il-6 min.) 

1±. Equipment and supplies 

a. 5-6 slightly deflated soccer balls c. Traffic cones or chairs sufficient 

b. 6-10 Indian clubs or traffic cones for completion of lanes 

d. 80 1 clothes line rope for lanes 



Warm-up Activity : (instructor Leads) 

1. Head, shoulders, knees and toes 

2. Scramble (verbal directions) 



3. Trunk twister 
U* Sit-ups (from 12 to 15) 



Instructional Class : 

1. Objective : 

To improve upon individual student performance involving multiple-type soccer 
skills 



2. Explanation-Demonstration : 

a. Enrichment of previous skills 

b. Dribbling and shooting at a target 



3. Participation- Practice of Skills : 

a. Dribble and Pass: The straight-line dribbling and passing drill, explained 

during the previous class hour is again presented. (Roped off lanes will be 
used.) (l/Jj available time) 

b. Dribble and Pass Laterally: The dribbling and lateral passing drill 

presented the previous class hour is to be held in the same manner. More 
emphasis should be placed on passing accuracy. (Roped off lanes will be 
used.) ( l/U available time) 

c. Dribbling and Goal Shooting: Form from three to five squads. Indian clubs 
or traffic cones are placed directly in front of each squad on a line twenty 
feet away. The boys in each squad are instructed to dribble to a taped 
line five feet from the clubs and then attenpt to knock it over (two clubs 
or cones may be used) . The boy knocking over the club should be the one 

to place it back on the- line. (l/2 available time) 

U, Culminating Activity : 

Touch It If You Can : This activity is carried on in the same manner as the 

previous class hour. 
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Teaching Technique s : 

The shooting drill should prove to be self-motivating and may produ 
better results than had been previously anticipated. The instructor may, if he 
so desires place two clubs side by side so that success can be even more evident 
to the boys. They must be reminded, however, to shoot from the five foot line and 
should not be allowed to dribble right jip to the clubs. 

The absence of drills concerning the utilization of the head and/or body 
for blocking purposes is obvious. This has been intentional as it is not believed 
that these students, in the time allowed, could really benefit by such instruction. 

Comments : (after conducting the research class) 

1. The "scramble" proved to be another very popular warm-up activity and this 
along with the equally effective "head, shoulders, knees and toes," seemed 
to help increase the level of performance in the more difficult "trunk 
twister" and "straight- leg-stretcher," 

2. Roped-off lanes were utilized for the first two drills (a and b). The increased 
success was gratifying to the students. 

3. As it is stated in the Teaching Techniques, the shooting drill (c) is very 
^If-rootivating but in some instances the boy will dribble right up to the 
cone or club before knocking it over. 

U. The traffic cones are often used as megaphones. Indian clubs do not present 
this problem. 

5* The culminating activity was more successful than during the previous class 
hour. It is more effective when the instructor assigns the next boy who is 
to be in the center of the circle. 
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Skill-Oriented Program 
Division II: Class V: 
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Class Organization and Specific Formations : 

1, Roll call and personal inspection (line) 

2. Warm-up activities (open) 

3* Instructional class 

Skills: a. (squad), b. (divided squad). 
Culminating activity (team soccer) 

4. Eauipment and supplies 

a. 3-5 slightly deflated soccer balls c. 

b. 6-10 traffic cones to aid marking 
goal areas 



Time Allotment : 
2- -4 min. 
4 — 6 min. 
28-32 min. 

. (22-28 min.) 

(4-6 min.) 

8 colored jerseys 



Warm-up Activity : (instructor Leads) 

1» Head, shoulders, knees and toes 3* Trunk twisters 
2. Scramble 4. Squat- thrusts (1-4 count) 










; 
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Instructional Clas s: 

1. Objective: 

To introduce further, coordinated movement techniques which demand a greater 
development of fundamental soccer skills. 



2. Explanation-Demonstration : 

a. Skills involving goalie 

1) blocking the ball 

2) using the hands 

b. Two-man lateral passing 

3. Participation- Practice of S kills : 

a. Dribbling and Goal Shooting: The dribbling and shooting drill from the 

previous class hour is again utilized with the following exception: Each 
boy within a squad takes a turn at being a goalie for three shots and then 
rotates. (l/2 available time) 




b. Passing and Goal Shooting:. Utilizing the same basic formation each group 
sub-divides and two boys move forward attempting to pass and repass the 
ball. A goalie is again used and a shot is taken by one of the two boys. 
A three-shot goalie tenure should remain in effect. (l/2 available time) 



4. Culminating Activity : 

Simple Soccer: Form two teams. - Each will protect one-half of the court area 

and six foot lanes will be used as goals on each end. The ball must pass 
over the front goal line for a point to be scored. Players other than the 
goalie can go anywhere on the floor and only a ball that rolls under something 
or out of the room is declared out-of-bounds. Any violation and/or foul 
allows the other team a direct penalty kick ten feet from goal line. Rules 
regarding a kick-off following a score should be observed. 
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Teaching Techniques : 

The dribbling and shooting practice is being continued, with a goalie 
instead of the Indian clubs. Much care should be taken in explaining that the 
goalie is. allowed to use his hands or some sincere argument can be expected from 
some of the boys. Again it is important that the shot be taken from the designated 
line instead of the boy attempting to dribble right up to the goalie. 

When thd groups are set for the two-man lateral passing drill some verbal 
emphasis certainly will have to be placed on moving in a straight line as some boys 
may have a tendency to follow the ball. It can be expected that many will exper- 
ience difficulty here but it is thought that the opportunity to score a goal may 
help to urge the boy toward a better performance. 

Despite thd difficul+y involved success will occur in getting the ball 
past the goalie and he will not have to be urged to do this. Individual attention 
should be given to those who require same and where time and class organization 
permit. 

Comments: (after conducting the research class) 

1. The "squat thrusts" were not as difficult for the boys this time and carry- 
over wqs evident. The "trunk twisters" remain difficult and do contribute 
to frustrations. 

2. The initial experiences for a boy of being a goalie were not particularly 
favorable. They were, in many instances, too close to the ball. Options 
of shooting (stationary) from a distance, or requiring the ball to pass 
between two clubs or cones and then reach a goalie who is stationed approx- 
imately ten feet back of this line, are recommended. 

3. The passing (two-man) in the second drill proved difficult and it was 
necessary for the instructor to actively participate with many of the boys. 

Two divided squads would appear to be adequate and in the case of some groups 
it may be necessary to utilize only one divided sauad. 

1*. Simple soccer, as a culminating activity, went extremely well. The boys 
certainly had no desire to stop when the time alloted had been spent. 
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Class Organization and Specific Formati on: 

1 . Roll call and personal inspection l[Tine) 

2, Warm-up activities (open) 

3* Instructional Class 

Skills: a. (squad), b. (divided squad) 
Culminating Activity (team soccer) 
lu Equipment and supplies 

a. £-6 slightly deflated soccer balls c. 

b. 9-15 folding chairs or traffic d. 
cones 



Time Allotment : 
2 — A min. 

4 — 6 min. 
28-32 min. 
(22-28 min.) 

(I 4-6 min.) 

3-5 Indian clubs 
8 colored jerseys 



Warm-up Activity : (instructor Leads) 

1*. Head, shoulder, knees and toes 3- Scramble 
2. Side-straddle-hop (1-2 count i|. Squat-thrusts 

or clap-slap) 

Instructional Class : 

1. Objective : 

To allow for continued development of selected fundamental soccer skills which 
have been previously presented. 

2. Explanation- Demonstration : 

Enrichment of previous skills 1 

3* Participation- Practice of Skills : 

a. Obstacle Dribbling and Shooting: Form from three to five squads. The 

boys practice dribbling through a three-chair (or cone) obstacle and then 
attempt to knock over the indian club which is ten feet from the last 
chair, (l /2 available time) 

b. Lateral Passing and Shooting: The two-man lateral passing drill, intro- 

duced during the previous class hour and featuring a goalie, is again 
utilized in the same manner by each of the three divided squads. (l /2 
available time) 

I 4 . Culminating Activity : 

Simple Soccer : This team activity is to be carried on in the same manner as 

the previohs class hour. 

Teaching Techniques : 

The zig zag dribble technique may prove quite difficult for these youngsters 
but it is inserted here with the thought that they will consider it a challenge 
and, therefore, push that much harder to achieve success. The reward of having 
the opportunity to knock over the indian club is also present. 

The difficult two-man ls.teral passing maneuver is brought back for the 
finale, and it should prove interesting to see how much carry-over is evident 
from the previous class hour. The culminating activity should reflect the 
development of the skills which have been presented. 
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Comments : (after conducting the research class) 

1. The "side-straddle-hop" like the "squat thrust" was handled quite well by the 
boys. It can be stated here that the educable mentally retarded boy, at 
least those involved in this study, does appear to lack coordination and/or 
the attention to detail moreso than the so-called normal boy. This is not 
to suggest that repeated practice under favorable conditions would not aid 
the retardate in imorovement of coordination. 



2. The initial drill is acceptable; however, some of the boys simply fail to 
grasp the concept of dribbling around an obstacle in a "zig zag" fashion. 



3* The second day for the two-man lateral passing drill brought greater success 
and more evidence of self-confidence. . .However, they have difficulty in 
trapping the ball with the weakside foot which is not easy even for the 
normal student. 



U. Simple soccer was again greatly appreciated by the boys and without doubt this 
activity has produced the highest level of competition to date. 



5. It is apparent that dribbling as an isolated skill will take the typical 
educable mentally retarded boy a much longer time to leqrn. Despite this, 
it is possible for him to achieve as this was well illustrated during the 
six class hours devoted to the learning of soccer skills. 



6. Soccer skills must be evaluated, on the basis of this particular experiment, 
as very worthwhile for the educable mentally retarded boy. 




1 
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Class Organiza tion and Specific Formation : 

1. Roll call and personal inspection (line) 

2. Warm-up activities (open) 

3* Instructional class 

Skills: a. (squad), b. (circle) 
Culminating activity (circle) 



Time Allotment : 
2 — A min”* 

U — 6 min. 
28-32 min. 

(22-28 min.) 

(li-6 min.) 



iu Equipment and Supplies 

a. 6 beachballs (large circumference) 

Warm-up Activity: (instructor Leads) 

1. Side-straddle-hop 3. Squat thrusts 

2. Scramble U* Running in place (vary the pace) 



Instructional Class : 

1. Objectives : ... 

a. To introduce formal counting, where applicable, concerning warm-up activities 

b. To present basic skills relative to volleyball and. modified forms thereof 

2. Explanation-Demonstration : 

a. Individual volleying 

lfrom above waist 
2from below waist 

b. Group volleying 

3. Participation- Practice of Skills : 

a. Individual Volleying: The initial drill utilizes from four to six squads 

(2 or 3 boys in each) and is concerned specifically with the individual 
learning how to volley a ball. The squads are divided so that one boy is 
tossing to two others on an alternate basis. Following from four to six 
attempts the rotation is made. (l/2 available time) 

b. Circle Volleying: Form three circles: With one ball in each, attempts 
are made to keep it up in the air with each boy doing his part to contri- 
bute to the group effort. (l/2 available time) 

1*. Culminating Activity: 

Keep It Dp: The circle formation is the same as for the group volleying 

drill. Upon a signal from the instructor the groups begin to volley. The 
team that keeps the ball up for the longest time is recognized as the winner 
of that contest. There is no regulation as to how maxiy times one boy may 
volley the ball in succession^ however, such excessive action should be 
tactfully handled by the instructor. 
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Teaching Techniques: „ „ 

It is very important that this participation period and the one following 

be devoted to the proper skills involved in volleying. Volleying is perceived as 
different from passing in that the emphasis is simply to keep the ball up well above 
the level of the head. The concept of changing the position of the hands (10-point 
method) depending on whether the ball is above or below the waist is quite import- 
ant and should not be underestimated. For purposes of better learning, the larger 
and lighter BEACHBALL should be used for the entire period whereas in the class hour 
to follow the official volleybcall is to be utilized if the students are ready. 

As the drills have already been explained above, it is obvious that the 
initial one is concerned with the individual and the other with the group. In 
both cases there is good opportunity for individual instruction and this should 
be given whenever possible. 

Comments : (after conducting the research class) 

1. ’’Running in place” was again well accepted as a warm-up activity. It is 
obvious that the detail directed toward skill development, afforded by this 
type of program, has helped the boys develop this activity and others to a 
greater degree of proficiency. 

2. A very effective demonstration must be given concerning how to handle the 
beach ball. Despite the size and weight of the ball numerous students are 
apt to step back and let it hit the floor • The Pilot Study had already 
indicated that this was even more probable concerning a regulation volley- 
ball. 

3. The initial drill was fairly successful; however, the boys who lack skill 
are very apt to shy away, from the responsibility which is demanded. 

Iu The second drill worked well. The most obvious problem was for the instructor 
to try and prevent the boys from ’’blasting” the ball instead of volleying it 
in a normal fashion. 

It is recommended that emphasis placed on the importance of the ten-point 
method (see Teaching Techniques) be decreased with more concern exerted 
toward the boys’ ability to keep the ball up fcy whatever means he can. 

Success is so important here and goes a long way toward developing the skills 

involved • 

6. It is recommended that the culminating activity formation be changed to ^ one 
large circle involving all of the boys. Two circles or even three can be 
utilized later when ability permits. 
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Skill-Oriented Program 
Division II: Class VIII 
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Class Organization and Specific Formations : 

1. Roll call and personal inspection (line) 

2. Warm-up activities (open) 

3. Instructional class 

Skills: a. (squad), b. (circle) 

Culminating activity (circle) 
Equipment and supplies 

a, I 4— 6 volleyballs 

b. li-6 beachballs (large circumference 



Time Allotment : 
2 — I|. min* 
h — 6 min. 
28-32 min. 

(22-28 min.) 

(1+-6 min.) 

c. li-6 light-weight balls'* 

d. 1 volleyball net, 6 1 high 



Warm-up Activity : (instructor Leads) 

1. Arm circles (start small, then large) lu Squat-thrusts 

2. Side-straddle-hop 5>. Running in place 

3. Windmill (give direction, I-I 4 count) 



Instructional Class : 

1 * Objective : 

To continue with emphasis on selected fundamental volleyball skills 



2* Explanation-Demonstration : 

Enrichment of previous skills 

3- Participation- Practice of Skills : 

The drills held during the previous class hour are again carried on in the 
same manner except that regulation volleyballs or light-weight balls are 
utilized instead of beachballs. Whether or not the instructor chooses to 
use the net for the initial drill is optional. 

Culminating Activity : 

Keep It Up : This activity is the same one described during the previous 

class hour. An option of letting the ball bounce once before it is volleyed 
can be inserted by the instructor if the boys are having difficulty. 

Teaching Techniques : 

It is probable that the regulation volleyball will cause more difficulty, 
at least with some boys, than did the beachball. The conception of how to volley 
and the skill involved should come about somewhat easier as a result of having had 
the larger and lighter balls. If the level of the class is such that the volley- 
ball is not practical, the beachballs or light-weight balls can again be used for 
the group volley drill. 

The nets should be put up prior to the beginning of class at a height of 
six feet. The net can be utilized for at least part of the initial drill if the 
instructor believes this to be feasible. ‘"‘Light-weight balls which are the same 
size as a regulation volleyball are lighter than an ordinary playground ball. 
Comments : (after conducting the research class) 

1 . This was the class hour where five warm-up activities were included instead of 
the usual four. The students showed no signs of even realizing this but it 
did mean that the instructor had to watch his available time more carefully. 

2. The usage of a regulation volleyball is too difficult for some and the sub- 
stitution of light-weight balls or the beachballs where necessary is recom- 
mended. The beachballs seemingly generate much added enthusiasm. 

3. The utilization of a single large circle in the culminating activity is still 
recommended. 
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Skill-Oriented Program 
Division II: Class IX: 
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Class Organization and Specific Formation: 

1. Roll call and personal inspection (line) 

2. Warm-up activities (open) 

3* Instructional class 



Time Allotment: 



2 — U min. 

4 — 6 min. 

28-32 min. 

Skills: a. (circle), b. (divided squad), c. (divided squad) (22-28 min.) 
Culminating activity (circle) ([*-6 min.) 

lw Equipment and supplies 

a. 3— -U volleyballs c. 3-h light-weight balls 

b. 3-h beachballs , large circumference d. 1 volleyball net, 6’ high 



Warm-up Activity : (instructor Leads) 



1. Arm circles 

2. Side-straddle-hop 

3. Windmill 



h. Push-ups (regular, from 6 to 8 on ind. basis) 
Running in place 



Instructional Class : 
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1* Objective : 

To continue reinforcement of skills basic to fundamental volleyball 



2. Explanation-Demons tra tion : 

a. Passing ball without net (over a line) 

b. Passing ball with net 

c. Underhand service with closed palm 
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3. Participation-Practice of Skills : 

a. Circle Volley: The initial drill is the ’’circle volley”, which is continued 

from the previous two class hours. Slightly more verbal emphasis should 
be place on greater perfection of the volleying technique. ( l/U available 
time) 



b. Passing: Each of the three squads divides into two sub-groups and faces 

each other on opposite sides of the net. Utilizing one ball, the boys in 
each squad attempt to pass the ball back and forth over the net. (l/i| 
avai lable time ) 



c. Serving: Utilizing the same formations as above two boys in each squad 
serve to the three who are on the other side of the net. After a boy 
has served six times he changes places with one of the receivers. This 
is a continuous drill designed to allow every boy as much practice as 
possible in serving. (l/2 available time) 



lu Culminating Activity: 

K ee P It Inasmuch as this is the third consecutive time for this activity, 
more emphasis should be placed on the competitive aspects a.id the large single 
circle should not be used unless the skill-level of the clats warrants it. 
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Teaching Techniques : 

It is thought that following a review of the volley that the students 
should logically be ready to move on to passing. The stress here becomes that of 
having the boys apply conscious direction to the volley so that it will, in fact, 
become a pass. Some of the boys more than likely will be too excited just in 
contacting the ball and may require individual assistance. Questions concerning 
whether or not the fist can be used for passing the ball should be answered in a 
negative manner as permission to do so could result in much added confusion. If 
a large majority of the class is experiencing serious difficulty with passing, 
the beach balls or light-weight balls can, at the discretion of the instructor, be 
substituted for part of the alloted time. 

The service should be taught as it ordinarily would be with the ball held 
out from the body at waist level and the feet in a stride position. The front 
foot comes forward slightly just before the ball is contacted by the closed palm. 
The eye must be kept on the ball. The closed-palm technique is being endorsed 
here because of the three primary underhand service methods, this appears to offer 
the best opportunity for the student to get the ball over the net. More immediate 
individual success can, therefore, be realized. 

Certainly effective serving should not be expected from these students at 
the outset and disappointment may be expressed ty some. Individual assistance is 
urged whenever this is possible. 

Comments : (after conducting the research class) 

1. The regular "push-up" proved difficult for the majority but seemingly there 
were more efforts made than had been evident during the initial class hours 
when the modified version has attempted. "Arm circles" in their second day 
were successful only if the instructor was very careful in giving verbal 
directions as to how large the circles should become. 

2. Despite progression in the learning of skills, the boys had somewhat of a 
difficult time with the concept of keeping the ball up. Many are too eager 
to "connect" and literally "blast" the ball out of the immediate area. 

3* One cannot be too concerned with form in serving. Success in just getting 
the ball over the net is far more meaningful to this type of student. 

U. The "Keep It Up" culminating activity is recommended. The single circle 
should be retained if the level of skill is too erratic. 
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Skill-Oriented Program 
Division II: Class X: 
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Time Allotment: 



(22-28 min.) 
(4-6 min. ) 



Class Organization and Specifi c Formation : 

1. Roll call and personal inspection (line) 2 — 4 min. 

2.. Warm-up activities (open) 4 — 6 min. 

3. Instructional Class 28-32 min. 

Skills: a. (pepper), b. (divided squad), c. (divided squad) 

Culminating activity (pepper) 

4. Equipment and supplies 

a. 3-4 volleyballs c. volleyball net, 6 f high 

b. 3-4 light-weight balls beachballs should be available for emergency 

use 

Warm-up Activity : (instructor Leads) 

1. Arm circles 4. Push-ups (from 7 to 9 on ind. basis) 

2. Windmill £. Running in place 

3. Lift em and spread era (verbal direction) 



l Instructional Class: 

$ - - - 

1. Objective : 

) To strengthen individual student development of 



2. Explanation- Demonstration : 

a. Enrichment 

b. Underhand service with fist 




basic volleyball skills 




3* Participation- Practice of Skills : 

a. Passing: Form three pepper groups. From this familiar formation the 

leader attempts to pass the ball successfully to each of the other boys. 
The instructor gives a whistle signal for the rotation to occur. (l/3 
available time) 



b. Passing: The "net pass" drill is continued from the previous class hour 

with greater emphasis on consistency. (l/3 available time) 

c. Serving: Utilizing the same formation as above (three on one side and 

two on the other) each of the three groups occupies approximately one- 
third of the net area. The serving drill, explained during the previous 
class hour, then continues with emphasis on using the fist. (Boys should 
stand at least ten feet from the net when they attempt to serve.) (l/3 
available time) 

4. Culminating Activity : 

Pepper Squat Relay : With each group in a pepper formation, the leader 

passes ( conventional pass) the ball to each boy who in turn attempts to 
return it via the volleyball pass. If the pass is successful, the boy 
squats down. When all have squatted, the group rotates once to the left 
and the competitive relay continues, (ind. contests end with eqch rotation.) 

1 
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Teachirg Techniques : 

In view of the importance attached to grasping the fundamental skills it 
is thought that additional class work on the volley and/or pass is quite necessary. 
The pepper-drill represents the first type of pressure that has been applied to 
the individual to really produce. 

The serving technique should again be shown in detail. The usage of the 
fist may prove much easier for some, but the difference in accuracy should also 
be mentioned in very simple terms. 

Undoubtedly there will be problems relative to serving and a student 
should be allowed to use one of the other underhand service methods if such will 
aid him in getting the ball over the net. Too, there is nothing against attempts 
at the overhand service but such may create a rather unsuccessful fad among these 
boys and thus it should not be demonstrated or encouraged. 

Comments : (after conducting the research class) 

1. For the most part, the same problems occured with the '’lift em and spread em" 
activity which did previously. It is recommended that the boys be instructed 
to pat their stomachs lightly. This innovation does provide motivation and 
helps to keep the legs at a lower height from the floor. 

2 . Passing in a pepper formation even without the net proved to be somewhat 
difficult. This was especially true if the leader was one who was weak. 

It* may be advisable, with these boys, to select the leader based on his 
ability rather than giving everyone an opportunity. 

3* The second drill was highly successful. It is necessary, however, to constantly 
keep these boys within their alloted areas. Masking tape may be helpful in 
this regard. 

i|. Reaction was mixed concerning the use of the fist to serve. Quite obviously 
the important thing to these boys is simply to get the ball over the net and 
because of this it was difficult to keep them working on a particular method. 

5- Concerning the culminating activity it is recommended that a particular order 
not be insisted upon. It is too difficult for most of these boys to comply 
to such a rule. 




